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A teacher tries her hand at painting during a session at the Art Therapy Centre. See Page 2. Photograph: Art Therapy Centre

Mother-tongue technology

M
icrosoft South Africa 
(MSA), a global soft-
ware leader, has intro-
duced a pioneering 
language programme 

that will give a massive boost to ini-
tiatives aimed at pro moting multilin-
gualism in South Africa. 

The programme, called the Lan-
guage Interface Pack, will ini-
tially be available in Afrikaans, 
isiZulu and Setswana and may be 
accessed through Microsoft’s lat-
est version of Office 2007. 

Jonathan Hatchuel, MSA’s Win-
dows client and group executive, 
says schools that are part of the 
programme will receive computers 

with software already installed in 
the language they use. For exam-
ple, a computer for a school that 
teaches in isiZulu would come 
complete with commands and 
toolbars in isiZulu. 

Hatchuel says the software would 
be free of charge and all teachers and 
learners could download it. 

The programme is part of MSA’s 
global local-language campaign. It 
aims to add the other official lan-
guages as the project unfolds. 

The initiative echoes Education 
Minister Naledi Pandor’s sentiments 
about the need to develop and use the 
nine indigenous languages in schools 
(apart from English and Afrikaans).

In an address to a conference on 
language policy implementation at 
Unisa last year, Pandor said: “The 
role of language and access to lan-
guage skills is critical to enabling 
individuals to realise their full 
potential to participate in and con-
tribute to the social, cultural and 
intellectual life of the South Afri-
can society.”

MSA spokesperson Kethan Parb-
hoo said the project is a product of 

“partnership” between various role 
players, notably the Pan South Afri-
can Language Board (Pansalb), the 
National Language Board, various 
government departments, transla-
tors and the academic community.

Parbhoo said that aside from facili-
tating access to technology by ordi-
nary South Africans, the programme 
also “facilitates the preservation of 
language and culture”. He added that 
language has been a barrier to com-
puter usage and that through this 
effort this would be overcome.

Parbhoo said “standardising techni-
cal terminology” was among the first 
steps MSA took and that it worked 
closely with “academia to translate 

the core terms glossary for each of the 
languages in development”. 

To retain the integrity and “lin-
guistic excellence”, Parbhoo said 
MSA had sent completed glossaries 
to Pansalb for verification. 

Meanwhile, Hatchuel said the rea-
son MSA started with Afrikaans, 
isiZulu and Setswana is that overall 
they “are technologically advanced 
in terms of the use of phrases”. 

He said the process took time, as 
MSA had to get “consensus” from 
the users of the languages involved. 
Although he could not give the 
actual figure of how much the project 
costs, he said it ran into millions.
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Therapy through art

☎ 

T
eaching in South Africa 
has become one of the 
more challenging profes-
sions. Teachers do not 
only have to deal with 

a complex curriculum but also with 
a host of non-academic problems, 
including hungry, abused, sick, ill-
disciplined, orphaned and aban-
doned learners.

This results in fatigued, demor-
alised and frustrated teachers 
who, in many instances, vent their 
anger on the learners instead of 
helping them. Experts blame this 
on the lack of skills to cope with 
such challenges.

Qualified art therapist Hayley 
Berman says teachers need to  
be trained to deal with these  
challenges. “If teachers are trau-
matised, there will be no teaching,  
and if learners are troubled, there 
will be no learning.”

Berman is the founder of the 
Art Therapy Centre in Rosebank,  
Gauteng. The centre’s primary 
objective is to empower teachers 
and guardians with the skills and 
knowledge to cope with children 

who have suffered abuse, trauma 
and bereavement or who battle 
with remedial, behavioural and  
development-related problems.

The Art Therapy Centre was  
initially established to help victims 
of apartheid brutalities as well  
as survivors of the bloody politi-
cal and civil violence in the 1990s  
in Katlehong and Thokoza in 
Ekurhuleni. 

Mos t  o f  these  were  you th 
who belonged to the notorious  
self-defence units as well as edu-
cators, parents and children, who 
needed to be integrated into their 
communities.

But after the new political set up, 
the project had to be adapted to deal 
with new social dynamics where 
HIV/Aids has presented a challenge. 

Berman said people who have 
been hurt emotionally want a 
serene environment to heal and deal 
with their situation. And the cen-
tre provides this ideal space so that 
trauma-stricken people can articu-
late and process their emotions.

Said Berman: “Art therapy is a 
material process that uses a vari-

ety of mediums such as drawing, 
painting, clay work and collage. 
Each material evokes different feel-
ings and the work created reflects 
the unconscious forces that shape 
a person’s life. [These] images may 
elicit associations, desires, fantasies, 
hopes, dreams and memories.”

She said art therapy is suitable 
for the South African context as “it 
transcends language and cultural 
barriers” as well as “promotes posi-
tive change”.

Berman said the Art Therapy  
Centre aims to create a pool of art 
counsellors who would operate at 
schools and in various social struc-
tures such as churches, hospitals  
and prisons. And, more importantly, 
the centre wants to ensure that there 
is a continuous availability and sus- 
tainability of counsellors. 

Berman said: “Our [long-term] 
vision is to set up art counselling 
resources in every community in 
Gauteng and to expand these serv-
ices nationally.” 

To realise that dream, they have 
started offering two years of train-
ing in community art counselling 
“that is in the process of being Seta 
accredited”. There is also an intro-
ductory training programme for 
foundation phase educators and 
other professionals. 

Ntombi Sangweni is a commu-
nity art counsellor trainee doing 
her second year of training at the  
centre. She interfaces with guard-
ians and teachers and sometimes 
with children. Trained as a vis-
ual artist at Funda Community  
Centre, where she learned how to 
use art as an effective and versatile 
tool, Sangweni took to the course 
like a duck to water. 

“I enjoy art because it does not 
limit you but helps to expand 
and enrich one’s horizons. For 
children in our context, I find 
it particularly useful as it ena-
bles them to share their views by  
simply painting instead of verbal-
ising them, which can be difficult 
for them,” she said. “After they 
have drawn or painted, we then get 
them to analyse and discuss in detail  
their work and, in most instances, 
their work mirrors how they feel.”

The project enjoys the support of 
the Gauteng department of educa-
tion, which funds interventions at 
schools after death, trauma and 
for those at risk such as HIV/Aids 
orphans. The department of arts 
and culture funds the centre’s two-
year arts community counselling 
training programme. 

The centre also operates in Katle-
hong, Thokoza and Thembisa, 
helping children at risk and there 
are projects based mainly at after-
care centres. Children aged five  
to eight attend therapy sessions 
once a week.

A centre in Johannesburg is helping equip 
teachers with the skills to cope with trauma-
stricken children, writes Thabo Mohlala

Community art counsellor 
trainees interact with teachers 
and guardians at the Art 
Therapy Centre
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Siphiwe Ntuli, who teaches grade 

nine at Stanger Secondary School 
in KwaZulu-Natal, gave the project 
the thumbs-up. He said the school 
started to use the software early last 
year and since then learners have 
shown great enthusiasm and drive to 
use the computers. 

 “I found that learners enjoy work-
ing on the computer and have grown 
in confidence simply because it is in 
the language they understand. There 
is that sense of closeness to it and as a 

result they are free to explore and learn 
new things on their own,” said Ntuli.

Marietta Alberts, Pansalb’s man-
ager of standardisation and termi-
nology development, said putting 
the project together was not easy. 

“It is no easy task to develop ter-
minology for the various concepts 
being used. The terminology and 
related concepts are known in Eng-
lish but not in the various official 
South African languages. Terms 
have to be coined for the various 
concepts to act as term equivalents 
for the English terminology.”

She said the process also involved 
other Pansalb technical commit-
tees such as the National Language 
Body, whose task it was “to ensure 
the terminology used adheres to 
the spelling and [cultural] con-
ventions of the language”. This 
was also to ensure that no vulgar, 
offensive or politically incorrect 
words creep in, she said. 

The next languages to be devel-
oped are Sesotho sa lebowa and 
isiXhosa.

Mother-tongue 
technology





Thabo Mohlala

T
he University of the 
Witwatersrand (Wits), 
through generous fund-
ing from the Goldman 
Sachs Foundation, will 

be launching a programme between 
June and July this year to identify 
talented learners from poor com-
munities. 

The objective is to select grade 
10 maths and science learners who 
have the potential to succeed beyond 
their impoverished circumstances 
and whose schools “have fallen out-
side our historic feeder schools”, 
said Zena Richards, student equity 
project manager at Wits.

Many education intervention ini-
tiatives have been launched by the 
business community across the coun-
try to promote maths and science 
subjects, but the Goldman Sachs pro-
gramme is donor-funded. 

Although the Wits initiative was 
inspired by the same altruistic 
considerations, Richards said the 
programme is not a “run-of-the-
mill matric support initiative”. The 
programme is purely about enrich-

ment, as opposed to those that focus 
on redressing the imbalances of the 
past. Richards said Wits wanted to 
address other areas of education 
that need intervention, and enrich-
ment was one of those.

She said the three-year pre-
 university programme will tar-
get 330 learners from Limpopo, 
G a u t e n g  a n d  M p u m a l a n g a . 
Although the formal launch will 
take place later this year, provinces 
have already started with the initial 
spadework, which includes select-
ing learners and schools.

“Each province will select 110 learn-
ers from Dinaledi schools [the educa-
tion department’s dedicated maths- 
and science-focus schools]. Limpopo 
has identified 26 schools, Mpumalanga 
10 and Gauteng 24,” said Richards.  

For learners to qualify for the pro-
gramme, they have to obtain 65% in 
maths, science and English in their 
final grade 9 examinations, and this 
level would have to be sustained 
throughout the programme. “Fail-
ure to maintain this would result in 
automatic drop-out,” said Richards.

Learners will participate in a two-
week residential programme at 
Wits, where they will attend classes 
from 8am to 6pm. Richards said the 
purpose of the exercise is to help 
demystify the university environ-
ment, expose and orient the learn-

ers to student life and improve their 
overall matric performance. They 
will be exposed to skills centering 
on information literacy, forensic sci-
ence and life skills, said Richards.

The programme includes a distance-
learning component so learners can 
do research at home and submit proj-
ects by post. Richards said Wits’s cur-
riculum development team has struc-
tured the programme in such a way 
that there would be a transfer of key 
academic learning skills to help the 
learners with daily schoolwork. These 
include critical analysis, research and 
creative writing. 

Richards said learners would 
be encouraged to do community 
work and to adopt a project in their 
area. They would have to compile 
and submit regular status reports. 
Learners will be guided every step of 
the way with report writing  and the 
general management of the project. 

Before the programme’s official 
launch, parents of the learners will 
be invited to special workshops to 
share ideas on how to handle tal-
ented children and will be exposed 
to appropriate responses in cases 
where children perform badly. 
“More importantly, we would like to 
get parents’ buy-in,” said Richards.

When the learners complete mat-
ric, they will have the option to study 
at an institution of their choice other 

than Wits. But their performance will 
continue to be closely monitored.

Selected schools will send two 
maths and science teachers to Wits 
for one week a year, where they will 

participate in a development pro-
gramme which includes a mentor-
ship component. The teachers will 
be trained to mentor the learners 
participating in the project.

I am an education specialist for 
foundation phase learners at 
a rural primary school called 

Matjeni in Mpumalanga. I come into 
contact with many children with 
varied problems in this depressed 
and vulnerable community.

Recently, I was made aware of a 
young girl from grade 3 whose plight 
touched me in a profound manner. 
This young girl, who comes from 
an extended family, is living with 
her grandmother and siblings. Her 
mother lives in an informal settle-
ment in Tembisa. During one of her 
visits to her mother, her mentally 
retarded brother accidentally struck 
her with his belt on her left eye. 

Unfortunately, this damaged her 
iris, which began to protrude at a 
very unnatural angle. The poor girl 
was forced to come to school in that 
condition. You can imagine the 
stares and taunts from other pupils 
and the humiliation that this child 
had to endure from schoolmates. 

Her educators reported the matter 
to me as their senior because they 
could no longer cope with her con-
dition, which was fast deteriorating.

I then took it upon myself to inquire 
about the situation from her parents, 
who said the local public hospital  
could not help her. I approached the 
principal for permission and  took her 
to an eye specialist in Nelspruit. 

I was informed that her eye had 
been irreversibly damaged and had to 
be removed immediately as there were 
signs that cancer was setting in. The 

trauma the child was going through 
was palpable, but she bore it stoically.

The doctor made an appoint-
ment for the removal of the eye at a 
provincial hospital but, because of 
a long waiting list, the date was set 
for six weeks after the first consulta-
tion. The condition of the child was 
such that she could not continue at 
school. Because she was attached to 
me, I asked her family if she could 
stay with me, and they agreed.

She came to stay with my family 
and we became very close to her. In 
October last year, I took her to the 
hospital for the operation. We were 
informed that the eye-socket had to 
heal for six weeks before an artificial 
eye could be moulded. 

During this time, she made us realise 
how precious our bodies and lives are 
and how we take them for granted. 
The greatest gift that this child brought 
was her unwavering faith in God and 
the goodness of humanity.

After six weeks, her artificial eye was 
fitted and it was a perfect match with 
her functioning eye. This brought 
immense delight in that young, inno-
cent face. The child stayed with my 
family for the rest of the Christmas 
holidays and her family was grateful 
that we had become virtual relatives. 
The girl has adapted well to her new 
eye, her confidence has returned and 
she is now coping with her education. 

The things we educators go 
through are sometimes so traumatic 
and demanding that they go beyond 
the call of duty, but I guess that is 
the nature of our calling!

Nomathemba Mngomezulu is an 
education specialist for Foundation 
Phase at Matjeni Primary School in 
Mpumalanga

Enriching gifted students
Wits University is 
set to mentor 330 
Dinaledi learners

Going beyond 
the call of duty

A DAY IN 
MY LIFE
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Learners will attend courses at Wits University. Photograph Oupa Nkosi

Nomathemba Mngomezulu



Thabo Mohlala

T
he days of bogus private 
further education and 
training (FET) colleges 
operating without meet-
ing the necessary legal 

requirements are numbered, accord-
ing to the department of education. 

This is a development that most 
parents and stakeholders in educa-
tion would applaud. For some time 
now, many illiterate and poor par-
ents have lost thousands of rands, 
particularly at this time of the year, 
to unscrupulous providers who close 
down after a few months or offer 
courses of inferior quality. 

The department has always insisted 
that it is parents’ responsibility to 
verify the status of any institution 
before they enrol their children. It 
recently ran adverts in various news-
papers reminding parents to exercise 
vigilance in this regard.

The department’s director of pri-
vate colleges, Bheki Mahlobo, said 
all private colleges offering FET pro-
grammes are currently operating “in 
terms of transitional arrangements” 
until December 2007. As such, he 
said, “the department cannot inter-
vene in their manner of operation” 
until January next year. 

Said Mahlobo: “The department can-
not intervene on matters related to the 
contractual arrangement between stu-
dents or parents and the college since 
it was not party to the agreement. In 
terms of the law of contract, only those 
parties that concluded the contract 
can sue for breach of contract.”

Umalusi, a departmental body that 
accredits programmes offered by 
FET colleges and should be cracking 
down on these errant institutions, 
currently lacks the legal teeth to deal 
with them. It is this loophole that the 

providers seem to be exploiting.
Umalusi spokesperson Jabu 

Maphalala said registration, which 
is the responsibility of the education 
department, was not at this stage a 
compulsory requirement for private 
institutions. 

Many of them operated before 
they were required to register with 
the department. Maphalala said that 
because of this, many institutions 
applied for accreditation before reg-
istering with the department. 

Some of these colleges, which were 
not registered with the department, 
sprung up in the Nineties offer-
ing matric courses and diplomas 
in tourism, business management, 
marketing and secretarial courses.

Maphalala said the only punitive 
measure Umalusi is able to impose 
on rogue providers is to “withdraw 
their accreditation if there was a seri-
ous breach of compliance require-
ments”. Furthermore, it would rec-
ommend to the department that the 
latter de-register the provider.

The fact that these providers can be 
accredited by Umalusi but not register 

with the department is one of the rea-
sons parents are unable to establish 
the authenticity of the institutions.

Although the department says 
that the landscape is certainly set 
to change within the FET sector, it 
is not clear what the consequences 
will be for illegal providers. 

Representatives of other role play-
ers in education agreed that parents 
must get involved in verifying the 
status of institutions at which they 
enrol their children. 

But they added that until then the 
department must intervene more 
meaningfully on behalf of the affected 
parents and, more importantly, such 
intervention should be backed up by 
sustained education to empower them.

John Lewis, of the South African 
Democratic Teachers’ Union, said 
the department must go beyond 
warning parents and ensure it inter-
venes decisively. For instance, “If 
they [the department] do not have 
the powers [to act] then they must 
get them. They should not just say it 
is parents’ responsibility,” he said.

Spokespersons for the National Pro-

Nikiwe Bikitsha is one of very 
few talented female “new-
shounds” in the world of 

TV journalism. She is confident, 
eloquent and comes across as well-
 prepared and sussed about her sub-
ject matter.

She was born in Cape Town but 
grew up in Umtata before the family 
moved back to Cape Town. She cut 
her journalistic teeth on Cape Talk, 
a programme aired by a commercial 
radio station based in Cape Town. 

During her stint with the station 
she covered many of the city’s biggest 
stories. One of these was the Planet 
Hollywood bombing in 1998, which 
she covered for international media 
networks BBC and CNN. 

So what inspired this feisty, intel-
ligent woman to choose journalism? 

“I have always loved words — to be 
creative with words. I harboured 
the romantic notion of becoming a 
writer. I like the adrenalin rush that 
goes with finding and writing news,” 
says Bikitsha.

She enjoys analysing and inter-
preting issues and wants to be 
informed about the world and devel-
opments in it. Because of her news 
savvy, her sharp mind and her fear-
lessness in tackling controversial 
topics, she easily climbed her way 
up the media ladder. 

Perhaps one of her biggest breaks 
was during the 2004 elections when 
she was included in a team that 
travelled the country with President 
Thabo Mbeki. 

Bikitsha, who has just left SAfm,  
established herself as a talk and cur-
rent affairs expert there and on SABC3. 
She has endeared herself to viewers 
and listeners alike with her vast knowl-
edge and amazing ability to tease out 
information from her subjects. 

Bikitsha says she enjoys the chal-

lenges that come with the job — like 
“thinking on your feet” and always 
being curious. She says as a journal-
ist “although your day is planned, 
you don’t know how it will end”. 
Anything is possible and one must 
be ready at all times, she says.

Her hobbies include “spending a 
lot of time” with her extended fam-
ily and, more importantly, her son, 
who loves going to the zoo. She also 

loves swimming and her favourite 
cooling-off spot is at the beach, espe-
cially on the Wild Coast. 

Bikitsha is an avid traveller and 
has been to scenic sites in the coun-
try, on the continent and overseas. 

At the time of writing Bikitsha 
was serving her notice at the SABC, 
before joining CNBC Africa as a 
news anchor.

Which school did you go to?
Cape Town High, where I matricu-
lated in 1995.

Who was your favourite teacher 
and why?
Mr van Dyk, my English and speech 
and drama teacher. He encouraged 
me to work hard and he was very 
supportive. I used to be a shy person 
but, because of him, I was reassured 
that I could do what I wanted to, 
and indeed it led to bigger things.

What were your favourite subjects 
and why?

English and drama. Drama enabled 
me to come out of my shell, and 
English nurtured my creative writ-
ing skills — I always wanted to be a 
writer. 

What do you miss most about your 
school days?
The sense of camaraderie among 
my fellow learners, and discipline, 
which played a great part in shaping 
me to become the individual I am 
today.

What is your advice to learners 
out there?
To be grounded and dedicated. They 
should not stray into other areas 
and they should read, constantly.  In 
particular, parents should encour-
age their children to read more, and 
widely. This is the lesson I got from 
teachers and parents. Nothing beats 
good, quality education!

Nikiwe Bikitsha was interviewed by 
Thabo  Mohlala

Fly-by-nights still flying
fessional Teachers’ Organisation of 
South Africa (Naptosa) and the Gover-
nors’ Alliance, a coalition of school gov-
erning bodies, echoed Lewis’s views. 

Naptosa’s president, Dave Balt, 
described the situation as a “tragic 
one” and called for a vigorous “advo-
cacy campaign”. He sympathised 
with the department’s difficulties in 
reining in the sham institutions.

“The critical factor for us is to try 
to educate parents and the commu-
nity, so that when they register they 
know the school is supported by the 
department,” said Balt.

Cathy Callaghan, of Governors’ Alli-
ance, also called for sustained educa-
tion that would use popular media 
such as radio to reach illiterate par-
ents.  “I think the education depart-
ments, both national and provincial, 
should make a list of those schools 
and publish it in the media — espe-
cially on radio for those parents who 
are illiterate,” said Callaghan.

Articles in the Teacher in the past 
have highlighted the complexity of 
the verification process, especially 
for ordinary parents. The stories 
revealed the cunning methods used 
by providers to capitalise on existing 
legal loopholes.

Glossy brochures written in pol-
ished and sophisticated language 
have become effective marketing 
tools to dupe gullible parents. For 
instance, the providers: 

• market courses for which they 
are not accredited;

• conceal the band at which the 
programme is pitched in terms of the 
National Qualification Framework;

• register their operations as 
businesses in order to comply with 
the Companies Registration Act, 
and not with the relevant educa-
tional bodies; and  

• withhold information from stu-
dents about the duration of their 
programmes.

It is hoped the envisaged regula-
tion will ensure that providers do not 
cut corners but play according to the 
rules and thereby contribute to pro-
viding quality and accessible educa-
tion for all. 

Education 
department yet to 
get legal teeth to 
regulate private 
schools and colleges

From shy to bold
MY FAVOURITE 
TEACHER

Nikiwe Bikitsha

A poster 
advertising the 
services of a 
private school. 
Photograph: 
Paul Botes
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coloured, the examples are clear, and 
the resource material make maths 
look like fun. Singapore teachers are 
not only trained in general degrees, 
but also specialise in one subject. Their 
resource material is wonderful, and 
parents take an active role in assisting 
their children with, for example, rote- 
learning their times tables. 

When Rivett-Carnac visited the 
United Kingdom she observed that 
the grade 4, 5 and 6 teachers were 
grateful to have their lessons prepared 
for them and to have a structure that 
enabled them to give an hour’s lesson 
that would engage all the pupils.

She said: “The reality at South Afri-
can schools is that, at primary level,  
there are almost no teachers who have 
any tertiary mathematics training [at 
state schools]. To expect these teach-
ers to teach mathematics construct-
ively, without the necessary support 
material, is totally unrealistic.” 

Maths educator Floyd Mathibela, a 
lecturer at Tsiba College in the West-
ern Cape who has taught maths to pri-
mary school learners, says his love for 

the subject began at the age of about 
four, and “the curiosity never ended”. 
He is currently a member of the  
Mathematics Olympiad Committee, 
whose goals include “demystifying 
the stigma that is attached to maths 
as being elitist and for the select few”. 

He feels that there are a few reasons 
for the dismal pass rate in maths. For 
one, maths is perceived as a language 
that can only be understood if one 
understands English. “From my expe-
rience in teaching, I have found that 
scholars who struggle with maths do 
so as a result of not understanding 
the fundamental concepts that ought 
to be in place at an elementary level.” 

Despite opposition from many quar-
ters, Mathibela feels that a feasible solu-
tion lies in ensuring that the proposed 
department of education initiative to 
provide elementary education in the 
mother tongue is implemented with the 
greatest care. “Black learners are strug-
gling with maths due to the double-
whammy of first having to understand 
English and then the maths behind 
every concept.” He has also observed 
that not enough resources are being 
invested in a practical adult education 
system that would help in fostering a 
culture of learning. 

Clearly, there are many ways to 
tackle the problem: invest in learning 
materials; train more maths teachers; 
pay teachers better; train teachers in 
the OBE system, or scrap the system 
if it is not producing good pass rates; 
and get rid of the non-performing 
Setas — rather give the money to the 
private sector to run massive teacher 
training programmes. 

Lastly, tackle the problem like it is 
the crisis that it is, rather than view 
it as an “old story”.

6 

 February 2007 theTeacher

SA - maths 
= crisis

Bright-eyed and bushy-tailed 
about teaching maths

T
here is a wonderful inher-
ent logic and rationality to 
maths, and not just with 
equations. It is a great 
pity that the department 

of education is unable or unwilling to 
apply some of this rationale to dealing 
with the problem of low pass rates in 
maths in the country.

In 2006, only 10% of learners took 
maths on the higher grade. Even 
more alarming, is that there were  
1 000 less passes on the higher grade 
than the year before.

In brief, the scenario is as follows. 
The country needs maths skills for 
future development. The maths fail-
ure rate is high. Good maths teach-
ers are few and far between. Most 
maths teachers in state schools have 
not been trained in the outcomes-
based education (OBE) system. The  
government’s sector education train-
ing authorities (Setas) are perceived 
to be underperforming, and have not 
been spending millions of rands ear-
marked for education and training. 

That the situation has deteriorated 
cannot be disputed. In a chapter, “The 
State of Mathematics and Science 
Education: Schools are not Equal”, in 
the Human Sciences Research Coun-
cil’s State of the Nation report (2005-
2006), Dr Vijay Reddy says by most 
performance indicators, South Africa 
is performing poorly in mathematics. 
And in her six-year trend analysis of 
the situation, she notes that in 2002 
the department of education, in its 
systemic evaluation, revealed that the 
national average for numeracy was 
30% at the grade three level. 

In response, Penny Vinjevold, the 
Deputy Director General: further edu-
cation and training in the department 
of education, says: “It’s a long-term 
project. You don’t produce maths 
on the higher grade overnight. The 
[standard grade] results have been 
spectacular.” Regarding the 2006 
results she adds: “Yes, we are down 
by about 1 000 on the higher grade. I 
don’t know what happened. Perhaps 
the paper was harder ... there is a 
maths teacher situation ...”

Vinjevold says the government will 
train 2 400 teachers in a special course 
in 2007. There will be 80 master teach-
ers teaching these 2 400 teachers. 

“Yes, it is a worrying situation and 
we are concerned. The maths story is 
not a new one, it’s old. And it’s not just 
South Africa that has this problem, it’s 
the whole world,” she says, adding that 
countries from other parts of the world 
are recruiting South African teachers. 

However, all countries are not in 
the same boat as South Africa. Take  
Singapore for example — number one 
in the world for maths in a survey of 49 
countries. Lynne Rivett-Carnac, prin-
cipal of an independent school and a 
maths educator, says the Singaporean 
department of education recently pro-
duced mathematics material for each 
of the seven primary grades. “Each 
year the teacher receives a standard 
text book, extra support material for a 
week, extension material for the bright 
pupils and a homework pack which 
compliments the day’s lesson.”

The materials are slick and brightly 

Glenda Daniels

When Robbie Brighton was 
doing a BCom degree, he 
did not have a clue he would 

one day become a maths teacher. 
But then, in 1997, he was invited to 

do sports coaching at a school while 
still studying. He enjoyed the kids so 
much that he decided to complete 
his BCom and go on to a teaching 
diploma to teach maths. “I really liked 
the enthusiasm of the children. They 
were so keen to please. I realised that I 
didn’t want to take the BCom further.”

Brighton, a slightly built 31-year-
old blue-eyed blond with rather teen-
ager-ish looks, blends in well with 

his learners at Redhill School, Morn-
ingside. One learner describes him 
as “cool and useful”. The young boy 
probably meant helpful. 

Brighton’s school has developed 
a maths dictionary — a tool that will 
help other maths learners in less 
affluent schools. In March this year, 
the dictionary will be going to Bele 
School in Orlando, Soweto. 

Brighton points to some teaching 
methods that really work with maths. 
Using a multi-resources approach, he 
takes the kids outside to do measur-
ing. Thereafter, the learners all take 
a shot at scoring a goal, learning per-
centages in a fun way. Another inno-
vative method is to take a trip to the 

nearest main road where they can 
count cars, taxis, bicycles and motor 
bikes, and then get back to the com-
puter room to work on graphs and 
analysing graph information.

“It’s varied, so you don’t feel you are 
slogging day in and day out. Also giv-
ing a child a sense of achievement is 
very important in this learning area. 
This pushes them to achieve.”

He follows a team work and con-
structivist approach, and learners 
are normally broken up into ability 
groups to encourage them to find 
their own meaning and method in 
maths. However, the drawback of this 
approach is that it is more suited to 
the higher achievers, rather than the 

learners who find maths more 
challenging. 

While he describes himself 
as a relaxed and happy person 
(his colleagues and friends 
confirm this), he gets stressed 
when he feels he is not doing 
enough, particularly as he is 
also the school’s IT man. “I 
worry about letting other peo-
ple down, particularly teach-
ers, during report time when 
computers are not working.”

It is well known that good 
maths teachers are precious 
“commodities” in this coun-
try. Could Brighton be lured 
to greener pastures? 

“When I started this job I 
knew it was poorly paid. The 
rewards are not about the 
money.” He agrees that it 
would be harder to survive on a 
teacher’s salary if he had a fam-
ily. But for now he is single, and 
he jokes that when he marries, 
he “hopes it will be a rich wife”. 
Like many other dedicated 
teachers he is pretty much 
married to the school, which 
demands a lot of his free time. 
When he has a moment free, 
Brighton plays soccer and golf, 
and is quite the bon vivant — he 
is partial to beer and whisky. 

Does he think he will still 
be teaching maths when he 
is 60? “No. Maybe I’d like to 
be developing or directing a 
maths curriculum then.”

A crisis situation in the pass rate requires a 
crisis intervention, writes Glenda Daniels

“Maths is perceived 
as a language 
that can only be 
understood if one 
understands English”

Robbie Brighton introduces a fun way of learning about percentages at Redhill School





Your bank sends you a  
letter offering you a 
chance to enrol in its 
“points” programme. 
For an annual fee of 

R180, you will earn one point for 
every R6 you spend on your credit 
card. For every 2 400 points you 
accumulate, you will receive a R100 
gift voucher. You can also use your 
points to buy air miles: three points 
buys one mile; 20 000 miles buys a 
domestic flight. Do you join the pro-
gramme?  

Your municipality allows you to 
choose between two fee structures. 
With the “helping hand” option, 
you get 50kWh of electricity free, 
after which you pay 39,32c per kWh. 
With the “stand alone” option, you 

pay a basic monthly fee of R63,50 
and 22,63c per kWh. Which option 
is best for you?

A newspaper reports that research 
has revealed that almost one-fifth 
of South African men have raped a 
woman, and that most of them did 
so before they were 17. On what basis 
do you decide to believe the report?

The three scenarios are real. 
Mathematical literacy — a subject 
offered in the grades 10 to 12 school 
programme since last year — aims 
to develop the skills that will enable 
individuals to respond to them.  

Students who started grade 10 in 
2006 were the first to have to take 
either mathematics or mathemati-
cal literacy as one of their National 
Senior Certificate subjects. 

Mathematics equips students 
with the skills required by those 
who use mathematics as the tool 
of their trade — engineers, chem-
ists, physicists, economists and, 
of course, mathematicians. Math-
ematical literacy develops in stu-
dents the confidence to use elemen-
tary mathematics to solve problems 
that characterise the lives they lead 
as individuals, workers and critical 
citizens.

In the first year of implementa-
tion, the challenge for educators 
has been to find a balance between 
teaching the elementary mathemat-
ics that is needed to solve problems 
and solving the very real problems 
that are both interesting and rele-
vant to the lives of their students.

Do teachers focus on developing 
mathematical skills before tackling 
the problems or do they use the 
problems as a vehicle for develop-
ing confidence in using and under-
standing the mathematics needed to 
solve the problems?

In my work, which is in training 
educators to teach the subject, I use 
problems such as those posed earlier 
to give meaning to the mathematics 
that is needed to solve the problems 
— an approach that has encouraged 
teachers to see the potential of the 
subject.

The challenge for students has 
been to make a choice between the 
subjects. For students who want to 
study at institutions of higher edu-
cation, the question is which pro-

grammes will require/accept stu-
dents with mathematics and which 
will require/accept students with 
mathematical literacy.

Institutions of higher education 
have been slow in declaring their 
preferences. My advice to students 
is to think about the career path 
they are most likely to follow. If they 
want to be mathematicians, engi-
neers, physicists, chemists or econo-
mists, they would be well advised to 
take mathematics — a subject for 
which they would naturally have 
both an interest and aptitude, given 
their intended career choice. 

Mathematical literacy would prob-
ably be more interesting and valu-
able to those embarking on other 
careers. Indeed, had the author of 
the newspaper article mentioned 
earlier been more mathematically 
literate, he/she would have realised 
that the study involved a small sam-
ple of men from a narrow age band 
and in a rural part of South Africa 
— an unrepresentative sample, one 
from which it is not possible to gen-
eralise about all South African men. 

It goes without saying that men 
raping women is a crisis; the ques-
tion is: when can you generalise 
about the results of a study and 
when can you not do so? — a skill 
developed by mathematical literacy.

Another issue that has plagued the 
introduction of mathematical lit-
eracy is the perception that it is for 
those who “cannot do mathematics” 
— the alternative “weaker students”. 

Mathematical literacy is not a soft 
option for those who do not like or 
cannot do mathematics. It is a dif-
ferent subject that is as demanding. 
The nature of the demand is differ-
ent. Mathematical literacy focuses 
on solving problems, that are 
sophisticated, relevant and impor-
tant and are contextually based. To 
be mathematically literate is to be 
empowered to make sense of and 
take control over the world in which 
you live.

One of  the most rewarding 
moments in my work with teach-
ers of mathematical literacy is the 
teacher who planned to speak to 
the mayor of his town after realis-
ing that the municipal tariffs were 
significantly higher than for many 
others — something that is not at all 
obvious from the tariff tables. 

And then there was the teacher 
working with ECD practitioners 
who reported that one of those stu-
dents had changed their phoning 
habits as a result of one of the activi-
ties we developed and had in so 
doing reduced their monthly phone 
bill by more than R300.  

Mathematical literacy made a dif-
ference in the lives of these people 
and it can do the same for all those 

Number 
crunching
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Struggling to choose between smaths and 
mathematical literacy? Aarnout Brombacher tackles 
the problem

The numbers game: students pay attention during a maths lesson
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Gifted children
It is essential that gifted children are identified and nurtured in an environment 
that will optimise their true potential, writes Margaret de Paravicini

N
o matter what the job, there 
is always a fly in the oint-
ment — teachers, for instance, 
would probably agree that the 
class troublemaker can be a 

daily irritant.
He or she could be the learner sitting at 

the back, making snide comments that set 
off nudges and giggling. Or the inattentive 
youngster absently clicking her ballpoint 
pen. Or the nail-biter who stutters when 
asked to recite a poem. Or the learner who 
is often off sick with a “tummy bug”. You 
could be dealing with what is termed a 
“gifted child”.

While most modern parents are too busy 
to pay much attention to the signs, the 
teacher is in the front line of observation. 
According to the experts, the earlier the 
problem is detected and dealt with, the bet-
ter for the child, the parents and, naturally, 
the teacher.

Says Professor Gertie Pretorius, director 
of the Institute for Child and Adult Guid-
ance in Johannesburg: “Gifted children may 
present an entire continuum of behaviours. 
A gifted child may come across as uninter-
ested because she is not stimulated and does 
not find the work challenging enough. On 
the other hand, a child like this may come 
across as fidgety, hyperactive or ‘naughty’, 
because she does not fit in on an academic 
level with the rest of her peers. Socially, 
gifted children are often seen as strange or 
different, with interests that do not align 
with those of their peers.”

Adds Pretorius: “As a counselling psy-
chologist, and working at the Institute for 
Child and Adult Guidance, I have assessed 
many learners who present as ‘problem 
children’ in the classroom but who are, in 
fact, intellectually gifted.

“Firstly, a child has to be assessed. There-
after, the optimisation of the child’s talent 
and abilities needs to follow. Lastly, the 
child and family may need counselling in 
order to channel the giftedness construct-
ively into appropriate ways.

“Once the child, parents and teachers are 
aware of the special needs of the child, it 
becomes easy to manage and to do counsel-
ling and give guidance to child, school or 
family.” She notes that such guidance takes 
in social behaviour as well as encouraging 
academic or intellectual stimulation.

What exactly is a gifted child? Professor 
Shirley Kokot, now a research fellow at Unisa 
who still lectures at the Centre for Commu-
nity Training and Development, explains: 
“Gifted means exceptional — above, above 
average. The academically gifted child gen-
erally has a high IQ, but there are other 
categories such as creative ability. Also, you 
could find people particularly talented in one 
academic area, for instance mathematics, 
or in physical prowess. There is also the 
leadership category.”

Kokot has written several successful 
books on the gifted child and is president 
of the National Association for Gifted and 
Talented Children in South Africa. She 
points out that, “in the school context, 
teachers are more aware of the academi-
cally gifted. They tend to look at those 
unique children who learn very quickly and 
have excellent memories, whose vocabulary 
is far in advance of their peers. They have 
an amazing capacity to understand imme-
diately and they get very bored when you 
repeat things.”

“However, there are also the creatively 
gifted, the lateral thinkers, who have a hard 
time at school,” she says. “Here, teachers 
usually see the negative side of the coin — 
the ‘smart alec’ type who is often lazy, who 
acts the clown in class. In fact, the gifted 
child could be the biggest troublemaker 

in class. Their sense of humour can be cut-
ting, making them unpopular. However, on 
the other hand, they can be highly popular 
because they have good people skills.” 

As the mother of gifted children, Kokot 
recounts: “Our own children, particularly 
our son, were found to have problems at 
school. For instance, in grade four, he con-
stantly had tummy aches. We found that he 
was frustrated and bored.”

Kokot emphasises that early development 
is very important. “Look out for signs of 
advanced development such as speech, curi-
osity and interest in the world around them 
when a child is very young. Become aware 
of notes on reports such as ‘very bright but 
can’t pay attention’ or ‘can do better’.”

She agrees that an assessment for prob-
lem children is a priority, but stresses that it 
should be on more than IQ. “These children 
are also emotionally different. They tend to 
be sensitive, empathetic. What is going on in 
the world upsets them and, along with the 
sensitivity, shows an emotional intensity.”

She warns: “[Gifted children] may have 
learning problems. Being gifted does not 
exclude you from neurodevelopmental 
problems. Normally, you can see the signs of 

high ability in spite of a learning problem.”
Kokot did her master’s in gifted child 

education, now her focus at Unisa. “As a 
practising education psychologist, I started 
working with more and more gifted chil-
dren,” she says. Constant pleas from parents 
led to her founding Radford House in 1996, 
the only school of its kind in Africa, and one 
of few in the world dealing exclusively with 
gifted children. Her son, Philip, is now the 
school’s head and their focus is on teaching 
children to think for themselves.

“Our mission is the optimum realisation 
of intellectual potential as well as healthy 
emotional, social and physical develop-
ment for the benefit of self and society,” 
says Kokot.

Says Professor Pretorius: “In the depart-
ment of education, an inclusion policy is 
followed. This means that there are no 
government-funded institutions [exclu-
sively for the gifted child].”

Explains Kokot: “After 1994, a post-
graduate course has been offered at Unisa. 
This is a one-year certificate course in gifted 
child education. We are now concentrating 
on those with neurodevelopmental problems. 
I also train teachers and occupational thera-
pists at a centre dealing with children and 
adults in Centurion.” Her short courses, also 
open to parents, are allied with the Seta and 
incorporate Integrated Learning Therapy.

Radford House differs from mainstream 
schooling in that there is more learner 
involvement, says Kokot. “We instil think-
ing skills and research skills, using content 
or knowledge for a purpose. It’s simply 
good education. Every teacher who comes 
to Radford has to be retrained, and classes 
are, of necessity, small. Everything is taught 
thematically. For example, grade 2s might 
learn about nutrition one term, then con-
centrate on Stone Age humankind. A theme 
sometimes runs into more than one term.”

Although schooling at Radford is largely  
centred on the primary grades, the school 
now caters for grades 5 and onwards, due 
to the reluctance of learners to leave the 
school. Children in the higher grades work 
towards the Cambridge examinations, 
choosing their subjects for O levels.

Gwen Gill, popular social columnist for 
the Sunday Times, is the mother of two 
gifted children. She says: “They are good 
company though quite hard to handle, 
as gifted children are often brighter than 
their parents. Mine both have better 
memories and brains than me, so they can 
win most arguments!

Gifted children often display ‘problem behaviour’, a result of boredom, lack of 
stimulation or an academic ‘mismatch’ with their peers. Photograph: Oupa Nkosi
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Count on 
the best in 
the business

Be the best

OBE for FET Accounting: 
A Logical Approach

• Creates a solid base in Grade 10 
that follows through to Grade 12, 
making the final year easy for learners

• Emphasises understanding of key 
accounting concepts 

• Develops skills step-by-step

OBE for FET 
Business Studies

• Helps teachers 
create and 
nurture 
entrepreneurs

• Features inspiring 
real-life interviews 
with South African 
entrepreneurial role models

• Enables learners to follow and apply 
entrepreneurial and management skills

OBE for FET 
Economics

• For teachers 
enthusiastic 
about generating 
a real under-
standing of how 
the world works in 
terms of economics

• Provides real-life scenarios that help 
learners and teachers apply academic 
work to practical situations

OBE for FET Accounting: 
A Logical Approach

Business Studies

• Helps teachers 

• Features inspiring • Features inspiring 
real-life interviews 
with South African 

• Features inspiring 

about generating 

standing of how standing of how 
the world works in 
terms of economics

• Provides real-life scenarios that help 

standing of how 

OBE for FET Business, Commerce and 
Management Studies textbooks have a 
proven track record of success. They use 
a logical, easy-to-use approach to open 
up the exciting worlds of business and 
finance. From building a firm foundation 
in accounting to stimulating an 
entrepreneurial spirit, the textbooks 
offer the best in the business.  

Tried and trusted excellent content

Easy to plan, teach and assess

Learners’ and teacher’s Portfolio and 
Programme of Assessment booklets 
solve the challenge of assessment

Helps learners explore career options 
in each field

Ook beskikbaar in Afrikaans as
UGO vir VOO
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What to look for
The academically gifted child is easy 
to spot. However, those gifted in 
other spheres may present with a 
whole set of different behaviours.
Watch out for children who:
● are restless and inattentive
●  appear to be lazy
● are constantly “naughty”
● show aggressive behaviour towards 
their peers
● are too quiet and introspective
● are often off sick
● do good work, but can never finish 
assignments or exams in the alloted time.

Useful contacts:
● Gertie Pretorius
Tel: 011 489 3106 / 011 489 3099
http://www.uj.ac.za/icag
● Integrated Learning Therapy
www.ilt.co.za
● Professor Shirley Kokot's centre in 
Centurion
Tel: 012 664 2285
● Radford House 
Tel: 011 478 1864
Email: info@radfordhouse.co.za
www.radfordhouse.co.za
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Protecting intellectual property

C M Y CM MY CY CMY K

To demystify copyright regulations, Denise Rosemary Nicholson suggests these guidelines

O
n e  w o u l d  l i k e  t o 
think that in today’s 
“knowledge society” 
the plethora of infor-
mat ion  ava i l ab l e , 

in a vast array of formats, would 
either be in the public domain or 
at least easily accessible to teach-
ers, researchers, literacy train-
ers, librarians and other users of 
information. Unfortunately, this is 
not the case as copyright laws and 
technological protection measures 
determine what may or may not be 
accessed or reproduced.

What is copyright?
It is a category of intellectual prop-
erty and a statutory monopoly given 
to authors and creators (known 
as rights owners) to control cer-
tain activities relating to the use 
and dissemination of their original 
works (including literary, musical 
and artistic works, cinematography 
films, sound recordings, published 
editions and computer programs). 
It provides rights owners with an 
incentive to create works and ben-
efit financially from them.  

What laws govern copyright in 
South Africa?
South Africa has a Copyright Act  
No 98 of 1978 (as amended). It is also 
a signatory to various international 
agreements and is therefore obliged 
to give recognition and protection  
to copyrighted works of authors 
from signatory countries. 

In general, these copyright laws 
are restrictive towards libraries, 
education facilities and persons with 
sensory disabilities. They do not 
include legal flexibilities (known as 
limitations and exceptions), which 
are allowed in international copy-
right agreements and which would 
benefit development.

How long are works protected 
by copyright?
Subject to exceptions, copyright in 
South Africa endures for the lifetime of 
the author, plus 50 years. Thereafter, 
works go into the public domain and 
may be used and reproduced freely.  

May teachers copy for research 
and teaching purposes? 
Yes, indeed.  There is a great deal of 

free information (that is in the pub-
lic domain or not protected by copy-
right) in the print and electronic 
environments. By doing an inter-
net search on Google or any other 
search engine, hundreds of thou-
sands of items can be found under 
“free books”, “free journals”, “free 
images”, “free photographs”, “free 
graphs” and “free posters”.

Also, “Fair Dealing”, in Section 12  
of the Copyright Act, allows any-
one to make a reasonable portion 
of a work available (with proper 
acknowledgement), for the follow-
ing purposes, without having to 
apply for copyright permission:
l for research or private study, 
l for personal or private use, 
l for criticism or review, 
l for reporting current events (such 
as in a newspaper or broadcast), 
l for using the work for judicial 
proceedings, or for a report of such 
proceedings, 
l for quotation, 
l or “by way of illustration” for 
teaching purposes (such as placing 
an extract of a work on an overhead 
projector or in a PowerPoint pres-

entation, to highlight aspects of a 
lecture or training session). 

In terms of Section 13 (Copyright 
Regulations), a teacher may give 
a number of separate handouts 
to learners in a classroom situa-
tion without having to get permis-
sion. The copies, however, may not 
be included in compilations (such  
as study or course packs) or 
handed out with other copyrighted  
material. 

May a librarian make copies for 
teachers or library users?
A librarian may make a single copy of 
a reasonable portion of a work for a 
teacher or other library user, as long 
as it is for research or private use. A 
librarian may also obtain a “fair deal-
ing” copy for a teacher or library user 
via interlibrary loans. However, they 
may not make multiple copies for a 
teacher or other library users.

What are some examples of 
copyright infringement? 
Without prior copyright permission, 
it is illegal to:
l copy a whole book or journal, or 

major portion of a book or journal 
(including an out-of-print book), 
l copy sheet music, 
l copy commercial audiotapes, 
videos, CDs, DVDs, films or other 
original works, 
l translate, adapt, modify or con-
vert material into alternative for-
mats (even for persons with sensory 
disabilities), 
l make copies, beyond the amounts 
permitted in the Copyright Regula-
tions, as mentioned above, 
l scan, digitise or place material on 
the web, where permission is spe-
cifically required, 
l download multiple copies of 
material from electronic databases 
or the internet, where permission is 
specifically required, 
l play music or perform a musical 
for a public audience, 
l perform a play or drama, or show 
a video, film or DVD to a public 
audience, if not specifically allowed 
for educational purposes, 
l create, replace or substitute 
anthologies, compilations or  
collective works, 
l make copies of, or from, works 
intended to be ephemeral, including 
workbooks, exercises, standardised 
tests, test booklets and answer sheets, 
or similar ephemeral material, 
l make copies to substitute for 
the purchase of books, publishers’ 
reprints or periodicals, 
l leave copies of copyrighted works 
for learners to copy from, or 
l make a backup copy of a computer 
program or an authorised copy, other 
than for personal or private purposes.

Infringement has a direct finan-
cial impact on rights owners, and 
ultimately forces up prices. It can 
also result in disciplinary and legal 
action against copyright infringers.

What is plagiarism and how 
does it relate to copyright?
Plagiarism is the improper use 
of, or failure in attributing, other 
people’s writings or ideas (that 
is, their intellectual property). A  
plagiarist is a “word thief or cheat”  
who presents someone else’s work 
as their own and takes credit for  
i t ,  ins tead  o f  g iv ing  proper  
acknowledgement.

Plagiarism undermines the rights 
of honest students, it denigrates 
grades, degrees and educational 
institutions, and it affects the 
moral rights of authors in terms  
of copyright law. Moral rights  
protect the personality and reputa-
tion of authors, and are not trans-
ferable. This is to ensure that they  
are acknowledged as the author, 
and to protect their works from dis-
tortion, mutilation or modification 
without consent.

The way to eradicate copyright 
infringement and plagiarism in 
educational institutions is to teach 
learners to respect the intellectual 
property of others, and to be aware 
of their own intellectual property 
rights when creating their own 
works. They should know how to 
reference and acknowledge prop-
erly, and should produce their own 
work instead of “piggy backing” on 
the intellectual property of others.

Denise Rosemary Nicholson, author 
of Are You Copyright Correct, is the 
copyright services librarian at  
Wits University
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Five-star 
Services 
textbooks

Be the best

FARM012

OBE for FET Services textbooks provide top 
quality, practical content for a learner’s 
successful career path. They also help 
teachers tackle new aspects of the 
curriculum with maximum support. 

Prepares learners for career options 
in each field

Easy to plan, teach and assess

Strong emphasis on indigenous 
knowledge systems

Learners’ and teacher’s Portfolio and 
Programme of Assessment booklets 
solve the challenge of assessment

Ook beskikbaar in Afrikaans 
as UGO vir VOO

OBE for FET 
Consumer Studies

• Equips 
learners with 
the knowledge 
to become 
responsible 
consumers 
who are aware 
of their rights

• Encourages learners to become 
entrepreneurs who produce and 
market their own goods

• Integrates well with studies in other 
areas including Business Studies, 
Economics, Design, Physical Science, 
Tourism and Hospitality studies

OBE for FET 
Hospitality Studies

• Takes learners 
behind-the-
scenes of the 
South African 
hospitality and 
tourism 
industry

• Takes a 
hands-on, 
practical approach 

• Explains concepts and trends in 
this industry

OBE for FET Tourism 

• Is written by 
specialists

• Concentrates 
on practical 
and real 
applications 
of content

• Explores the 
systems that 
support the 
tourism industry

• Explores the geography of the 
country, including natural and 
cultural heritage sites

Ook beskikbaar in Afrikaans 

Consumer Studies

the knowledge the knowledge the knowledge the knowledge 
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consumers 
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of their rights
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R
adhika Patel* wanted to become 
a lawyer, so she studied towards 
a BA degree in legal studies and 
psychology. After assisting a 
colleague who was studying 

law, she found that law “was too mundane 
and not as glamourous as depicted on TV”. 

She took on a job as a personal assistant in 
Johannesburg and then returned to Pieter-
maritzburg because of a change in her life 
circumstances, finding a job as a temporary 
teacher at a secondary school. 

“I enjoyed it. I did not get bored in the 
classroom. Becoming a teacher was not a 
conscious decision,” said Patel. 

Apart from not having a formal teaching 
qualification, she was new to the concept of 
outcomes-based education (OBE). While she 
tried to make sense of the new curriculum, 
she did not get much support and assistance 
from her head of department, she said.

Patel realised that she had to empower 
herself by acquiring a teaching qualification 
that would not only give her an understand-
ing of the new curriculum but could also 
secure her a permanent post. 

She took last year off to study for a post-
graduate certificate in education (PGCE), 
a full-time course on the Pietermaritzburg 
campus of the University of KwaZulu-Natal 
(UKZN).  She spent at least 10 hours a week 
at workshops on campus, handing in assign-
ments on a weekly basis. 

“The course is described as a self-study 
certificate with contact. We were given 
workbooks and had to attend workshops. 
We had to explore the material on our own. 
At first, it was very daunting and frustrating 
but by the end you see things differently.”

The course was divided into core educa-
tion studies and electives and Patel was 
exposed to modules such as introduction 
to the school education system, curricu-
lum studies and classroom management 

and assessment, and applying the roles of 
the teacher, which touched on barriers to 
learning.

The weekly assignments accounted for 
a high component of the classmark which 
went towards her final marks. Said Patel: 
“The course was very intensive and con-
tent-related. I had to hand in weekly assign-
ments and would get feedback from col-
leagues. The interaction between groups at 
the workshops was good.”

She said the course “helped me think criti-
cally. I now understand the whole curriculum 
and reasons for the difficulties we’re expe-
riencing and what is expected of a teacher. I 
had gone through the system before OBE and 
at first didn’t know what arts and culture and 
technology were,” she laughed.

She also acquired other skills: “I did a web 
quest course which centres on online les-
sons for learners. I was also taught skills in 
typing, IT and Powerpoint. Furthermore, 
the mentoring I received was very good. 
For example, I got tips on how to write on 
a white board — something you do not get 
if you had to do the course through corre-
spondence.”

She said students were also required to 
teach lessons to their colleagues and they 
would receive feedback. “I’m very happy to 
have done the course. However, you need to 
take time off work to do it as it is very con-
tent-related.” 

Meanwhile, Jenny Williams* who lives 
in the KwaZulu-Natal Midlands and has 
taught in the area for a few years, said she 
is “100% better in comparison to what I was 
before taking the course”. 

Williams, who is close to 40 in age, 
attained a BA degree years ago, with the 
intention of branching off into town plan-
ning. After marrying a farmer and having to 
“drive about 40km to drop kids off at school, 
it made practical sense to become a teacher 

and this led to a love for the profession”. 
She taught for about four years at rural 

schools and took last year off to study for 
the PGCE at the Pietermaritzburg campus 
of UKZN.

She said she acquired teaching skills and 
a better understanding of assessment stan-
dards and learning outcomes. “I built on 
my knowledge as I went along. It was a very 
rejuvenating experience.”

Williams said the course included two sets 
of block teaching at two different schools. 
“Our lecturers would observe the way we 
taught lessons. They tried to coach us and 
give us pointers to sort out a problem if we 
appeared to be lacking in confidence or 
were softly spoken.”

Teachers at the schools where the block 
teaching occurred were also expected to 
mentor the students. For Williams, “you 
cannot do the course full-time without sup-
port. There is a vast quantity of work and 
you need to be conscientious and stick to 
the routine.” 

According to Palesa Tyobeka, Deputy 
Director General: general education and 
training, the 2006 Persal data indicates that 
about 8% of the total number of teachers in 
South Africa have inappropriate qualifica-
tions — some of whom are not permanent 
teachers. She said that, in 2002, when the 
national professional diploma in education 
was introduced, the department of educa-
tion was working with a figure of 87 000 
unqualified/underqualified teachers. “Cur-
rent stats now indicate that the number is 
down to 30 000. In addition to the teach-
ers registering on government-funded 
programmes, a number of teachers have 
upgraded their qualifications on their own, 
using their own resources.”

* The names of teachers interviewed have 
been changed

Two women who stumbled into teaching spoke to Primarashni Gower about 
their experiences while studying for a postgraduate certificate in education

Skilling up

The Western Cape education department’s effort to promote the learning of mathematics, science and technology was enhanced 
by the launch of a science bus, thanks to MTN Sciencentre. Brightly coloured in striking yellow, the mobile company’s corporate 
colours, the bus will travel to dedicated maths and science schools, popularly known as Dinaledi schools, that are located in 
disadvantaged and peri-urban parts of the province. Inside, the van is designed like a laboratory and is loaded with science gadgets 
ready to be explored by the mind of any young, bright and imaginative learner. It also boasts a ‘fold-out’ solar panel and a box that 
has all the tools that an inquisitive mind would require to make a robot, a radio or an alarm.  Photograph supplied by MTN
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Choose the 
right formula

Be the best

OBE for FET Sciences and Human and Social 
Studies textbooks feature the expertise of 
specialised educationists, among the best 
in their field. Fresh and dynamic material 
will keep learners absorbed in the chemistry 
lab, the classroom, or the environment, 
and ensure successful outcomes.

Tried and trusted excellent content

Easy to plan, teach and assess

Strong emphasis on indigenous 
knowledge systems

Learners’ and teacher’s Portfolio and 
Programme of Assessment booklets 
solve the challenge of assessment

Helps learners explore career options 
in each field

Ook beskikbaar in Afrikaans as 
UGO vir VOO

OBE for FET 
Geography

• The long-
standing
standard 
Geography 
textbook

• Inspires and 
stimulates learners 
about their world 
and the people in it

• Takes an integrated approach with an 
emphasis on the geographical enquiry 
route

• Provides superb support in terms of the 
GIS/GPS revolution

• Includes maps, 
multiple-choice 
questions, 
glossaries and 
diagrams, which 
are also available 
on an interactive CD

OBE for FET 
Physical Sciences

• Incorporates a 
logical, problem-
solving approach 
which is learner and teacher-friendly

• Features glossaries, summaries, 
worked-out examples and revision 
questions

• Supports teachers, especially around new 
aspects of the curriculum

OBE for FET 
Life Sciences

• Focuses on the 
principles of life 
and how they 
affect learners and 
the life around them

• Presents a fresh, 
real-world approach

• Provides interviews 
with South African 
experts and role 
models in the field

• Takes an integrated and 
holistic approach

FARM013

Ook beskikbaar in Afrikaans as 

stimulates learners 
about their world 
and the people in it

aspects of the curriculumaspects of the curriculum

principles of life principles of life 

affect learners and affect learners and 
the life around themthe life around them

• Presents a fresh, • Presents a fresh, • Presents a fresh, • Presents a fresh, 
real-world approachreal-world approach

• Provides interviews • Provides interviews 
with South African with South African 
experts and role experts and role 

• Presents a fresh, • Presents a fresh, 

experts and role experts and role experts and role experts and role 

GIS/GPS revolution

on an interactive CDon an interactive CDon an interactive CD
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Giving back to the 
community
Primarashni Gower reports on an engineer who wants learners to have a chance

P
retoria-based electrical engi-
neer Nhlanhla Maphalala loves 
Bergville, where he grew up, to such 
an extent that he is spending much 
of his free time and own money on 

career awareness expos for learners.
It is a project he hopes will have many 

positive returns, for generations to come, 
in this underprivileged region. Bergville is a 
rural area near Ladysmith, KwaZulu-Natal. 
Maphalala (31) matriculated from Aman-
gwane High School in Zwelisha in 1994. 
After graduating from the then University 
of Natal, he worked for companies in the 
Free State and Gauteng. On subsequent vis-
its to Bergville, he was faced with mounting 
curiosity from the local children about the 
career path he had followed, as well as ques-
tions on other careers. 

He says that, while he tried his best to 
answer questions about careers in commerce 
from a young learner, “I could see a dissatis-
fied face”. He then decided to start an ini-
tiative to raise awareness about careers and 
studying opportunities in South Africa, and 
intended holding career talks at a school. 
“After emailing some of my friends whom I 
had grown up with and who had become uni-
versity graduates, there was a feeling that this 
initiative should be extended to a few schools 
in the area,” as there was much interest.

He and his young colleagues, who were 
then all under the age of 30, formed a not-
for-profit company, Bergville Community 
Builders (BCB), with the intention of rais-
ing sponsorships for their project. In 2003, 
they held their first career expo. “At the 
first expo, we had five schools attending. At 
the next one, we had nine, then 14 and, in 

January this year, 18,” says Maphalala, add-
ing that the interest from the community is 
constantly growing. 

He explained that his organisation’s main 
objective is to help grade 10, 11 and 12 learners 
by motivating, sharpening and broadening 
their dreams and tertiary career knowledge.

This is being done through the Career 
Expos they hold. “At these expos, qualified 
professionals are invited to share informa-
tion concerning their qualifications. Infor-
mation includes entry requirements to terti-
ary institutions, choosing the correct courses, 
the importance of working hard and experi-
ences at university and work. The profession-
als give advice to learners regarding finance 
for their studies, applications for finance and 
different types of finance available.” 

Expos are also held for grade nine learn-
ers in September, as they are on the brink of 
making their subject choices.

BCB also tries to piggy-back on school 
sports trips by arranging tours of compa-
nies such as Sasol, providing learners with 
exposure to the workplace.

Maphalala says his organisation recognises 
the skills shortage in maths and science and 
it is working on a pilot project to bring in 
unemployed graduates living in Bergville 
who have technical skills to help upgrade the 
maths and science skills of learners.

“We will be focusing on grade 11 and 
12 learners at five schools. They will be 
assisted by these graduates after school 
hours and on weekends. The graduates will 
cover concepts in more detail and will give 
learners examples.”

Learners also get exposure to discussions 
on entrepreneurship. “Things have changed 

in South Africa. In the past, you got your 
degree and worked for a company. We’re try-
ing to instil the idea that you don’t have to 
work for someone and that learners should 
get ideas and start their own companies. We 
motivate them to think out of the box.” 

Teachers are also benefiting from the organ-
isation’s activities: the BCB has the support of 
the South African Institute of Electrical Engi-
neers, which sponsors teachers’ trips to sci-
ence workshops around the country. The BCB 
is, meanwhile, working with teachers to make 
the teaching of maths more interactive.

The BCB will soon be starting a mentor-
ship programme through which it will iden-
tify former Bergville learners who are stud-
ying at higher education institutions. “We 
want to visit them to find out how they are 
coping. Someone might be struggling with 
engineering and I might be able to help. 
If we become visible to them, they’ll know 
BCB will help them and they will become 
BCB members one day.”

For Maphalala, these initiatives are a 
result of “recognising what the community 
has done for you. The fact is that when you 
are growing up, the community embraces 
you and points out your wrongdoings. 
In 50 years from now, we would not want 
the community to collapse. People in 
Bergville are very poor. You can’t hand out 
money to everyone.”

To ensure that there are improvements 
to the area, the intention is to make people 
think about studying and to get them to 
think out of the box and to plough back so 
that the place becomes better, he says.

“We run the organisation from our [own] 
pockets. I’m 31 and poor,” he laughs.

Nhlanhla Maphalala and Melusi Ntumba of Bergville Community Builders present an award to Amangwane High School learners 
for the school’s highest number of matric exemption passes in the district in 2005
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SPECIALISING IN:

● Curriculum Studies
● Education Management
● Community Education

Offered by Distance Learning 
with contact sessions

F
red Swaniker believes 
that Africa needs a new 
breed of leaders and entre-
preneurs who will drive 
change on the continent.

Swaniker’s idea is to create a net-
work of leaders whom he believes 
will find solutions to African prob-
lems. “There is not enough being 
done to groom people to prevent 
conflicts,” he says. 

Opening its doors in September 
2008, his academy, a private co- 
education boarding school in north-
ern Johannesburg, will offer a two- 
year programme and will initially 
enroll 100 students.  

With an International Baccalau-
reate academic programme, the 
curriculum will be Africa-oriented. 
“Students will study African history, 

literature, geography and languages 
in order to develop an appreciation 
for Africa’s culture and customs”, 
according to the academy’s website. 

Instead of studying plays by Shake-
speare, for example, they will study 
Wole Soyinka plays, read Ngugi wa 
Thiong’o novels and study African 
musicians such as Fela Kuti and 
Miriam Makeba. 

Swaniker is keen to share his 
school’s curriculum with other inter-
ested schools. 

By having an innovative curriculum 
he says, innovative ways of thinking 
will result. The unique curriculum 
will focus on leadership development, 
entrepreneurial training and a pan-
African focus in its studies. 

The classes will be small and dis-
cussion based, with an average of 

Haydée Bangerezako talks to Fred 
Swaniker, founder of the African 
Leadership Academy

Educating 
a new 
breed

12 students. Teachers will facilitate 
learning and discussion, a Socra-
tes method of learning, Swaniker 
explains. “Collectively they will find 
answers. It teaches people to become 

independent thinkers [and to] learn 
how to express themselves,” says 
Swaniker. 

Learners who have completed at 
least grade 10 and who are in the 15- 

to 18-year age bracket are eligible for 
acceptance. They will complete their 
last two years of school and they will 
write an international exit exam.

“The basis for your admission is 
your potential,” says Swaniker. In 
choosing future students, the acad-
emy is looking for leadership poten-
tial, entrepreneurial spirit, academic 
excellence, a commitment to Africa 
and a passion for service. Learners 
will also be paired with a mentor 
from their own country. 

The learners will also do several 
hours of community service, in 
order to understand public service. 
“We are developing an ethos of peo-
ple to serve others and not them-
selves,” says Swaniker, firmly. 

Fees will be similar to other pri-
vate schools, and at least 50% of the 
learners will be on scholarship. The 
academy will also help its graduating 
learners gain admission into some of 
the best universities in the world.

Funding for the academy has 
come from a network of individu-
als, who have donated almost  
R7,5-million. There is also a Buy-a 
Brick campaign, with one brick cost-
ing R1 000. This has raised R350 000 
for the construction of the academy. 

A pilot programme has been run-
ning for the past two years in Cape 
Town. It is a summer school pro-
gramme that brings learners  from 
all over the world to spend a month, 
attending seminars on leadership, 
meeting local leaders, doing local 
community service and meeting 
their peers. The programme was so 
successful that it is now running as 
a separate entity from the academy.

Fred Swaniker’s academy’s curriculum will be ‘Africa-oriented’
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Cornia Pretorius reports on the special qualification principals of the future will need
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Pre-eminent music 
critic, Robert Christgau, 
vowed to steer clear 
of academia. Now he’s 
teaching at New York 
University. David Cohen 
reports

L
ou Reed once had this to say 
about the man often held to be 
the United States’s most intellec-
tually rigorous rock writer: “How 
do you think it feels,” barked the 

singer in the middle of a particularly rowdy 
1978 New York performance, “working for 
a fucking year, and you get a B-plus from 
an asshole in the Village Voice?”

Reed is not the only person to have offered a 
muscular view on Robert Christgau, the Amer-
ican reviewer whose name remains as recog-
nisable in some quarters as the musicians he 
writes about, and whose anthologies of criti-
cism and music essays continue to sell well.

“He’s the absolute master,” enthuses the 
British writer Charles Shaar Murray. “I 
don’t know anybody in the critical field who 
can provide more sound judgement — even 
though I disagree with him quite often 
— more wit, more arcane information and 
more sheer perception.”

Christgau, the king of the consumer music 
guide — a form he blueprinted in the late 1960s 
— has long had a professional understanding 
of the explosive effect artists can have on their 
reading or listening audiences. So who better 
to inaugurate a new programme devoted to 
the subject at New York University?

The timing was good, too. After four dec-
ades working on and off at the Village Voice 
— the alternative New York weekly, which 
he helped put on the map after his appoint-
ment as music editor in 1974 with his high-
brow style of criticism — he was made 
redundant in August last year.

He has since relocated his criticism to 
National Public Radio, the US equivalent 
of the BBC, and is a contributing editor at 
Rolling Stone.

His consumer guide is back online at 
Microsoft Networks.

Like Reed, Christgau understands a thing 
or two about professional reinvention, 
although, in his case, it has also been about 
turning journalistic loss into academic gain. 
For his most intriguing move has been to 

become adjunct professor of American 
music studies at NYU’s newly constituted 
Clive Davis department of recorded music.

Rockin’ Leavisites (critics) are, of course, 
a penny a piece in academia these days. 
Christgau’s programme, Artists and Audi-
ences, is scholastically unusual, however, 
in that it encourages students to meditate 
on how popular music artists interact with 
their followers. It offers an opportunity to 
tune into a much deeper version of popular 
music history than the standard canonical 
exercise offered at many other courses on 
either side of the Atlantic.

Not that Christgau is any stranger to the 
academic world. In the US, he has held 
teaching positions at Richmond College and 
the New School University, New York. For 
much of the 1990s, he was an associate pro-
fessor in the English and journalism depart-
ments at his current university. 

He is also a recipient of his country’s Gug-
genheim fellowship, which he was granted 
in 1987 to study the history of popular 
music, and was senior fellow at Columbia 
University’s national arts journalism pro-
gramme in 2002.

His most recent collection of music essays, 
Grown Up All Wrong, was published by Har-
vard University Press.

“I seem to take pretty naturally to it,” he 

says during an interview at his cluttered 
East Village apartment. “I don’t lecture for 
an hour — at most maybe 10 or 15 minutes 
— but rather I try to encourage discussion.

Sure, I do think there are teachers who are 
lazy in their use of that. But in the class sizes 
I do — between 15 and 30 — it’s inappropri-
ate for the teacher to talk all the time. And I 
make them read books.”

Hefty books, too. The syllabus includes 
everything from Isobel Henderson’s appre-
ciation of Plato in the New Oxford History 
of Music, to Arthur Loesser’s contribution to 
The Great Rave. Among the featured British 
texts are pieces on the Sex Pistols (Caroline 
Coon’s seminal piece from 1988: The New 
Wave Punk Rock Explosion, and an Eric 
Weisbard appreciation), and the obligatory 
essay on the Beatles, by Greil Marcus.

In all, a semester with the dean covers 40 
artists from the popular bandwidth, with 
each of the students being expected to act as 
his teaching assistant for at least one class.

Demand for places has been strong. Even 
Shaar Murray, who likens Christgau’s rock 
longevity to that of the late British radio DJ 
John Peel, says he would attend if he could, 
if only to ask the indefatigable dean “how 
he’s learned to function on less sleep than 
Keith Richards”. — © Guardian News & 
Media Ltd 2007

Our nation’s education is our commitment
www.nasou-viaafrika.com

First get the 
Fundamentals 
right

Be the best

FARM014

Easy to plan, teach and assess

Strong emphasis on indigenous 
knowledge systems

Learners’ and teacher’s Portfolio and 
Programme of Assessment booklets 
solve the challenge of assessment

Teacher support to aid you in 
implementing the new curriculum

Ook beskikbaar in Afrikaans as
UGO vir VOO

OBE for FET 
Life Orientation

This series deals 
sensitively with 
issues facing young 
South Africans today. 
• Provides the 

information to 
help learners deal 
with real life issues, 
from self-worth to 
sexuality, from democracy to diversity

• Is not prescriptive, but helps learners develop 
their own decision-making skills

• Emphasises a respect for diversity, while 
clarifying personal values and beliefs

• Nurtures physical and emotional maturity 
through health and sports

• Builds dialogue and communication skills
• Assists in making career choices

OBE for FET 
Mathematical 
Literacy

• Provides 
essential 
numerate skills 
for functioning 
in today’s world, 
with activities and 
contexts drawn from 
real life

• Explains new words 
and provides technical tips

• Includes interesting features on the 
knowledge and skills of different 
communities

OBE for FET 
Mathematics

• A logical, 
supportive 
approach to help 
learners master the 
knowledge and skills 
to pass exams

• Based on sound 
research by 
professionals 
and educationists

• Glossaries, diagrams and revision questions 
add value to the learning experience

Nasou Via Afrika 
also offers a 

comprehensive 
range of Languages 

textbooks in all South 
African languages.

FARM014.pdf   2007/01/29   02:24:04 PM
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Peter Kingston

A college in Iraq is trying to steer men 
away from violence with an approach 
to further education based on the 

British model. The Najaf Technical Insti-
tute, south of Baghdad, has begun training 
programmes aimed at giving skills to unem-
ployed former members of militias, which, 
it is hoped, will lead them out of trouble and  
into employment.

The inspiration came from a visit to 
Greenwich Community College, east Lon-
don, in 2004, says the dean of the Najaf 
Institute, Dr Ibrahim Moosa.

“When we were getting acquainted with 
the syllabus and training programmes at 
the college, we noted that there were special 
courses for training and qualifying unem-
ployed people,” he says. “When we returned 
to Iraq, we discussed the ability of our insti-
tute to conduct such courses and the mem-
bers of the institute’s council gave us the go 
ahead.” Five courses — in construction, air 
conditioning, welding, electricity and metal 
turning — were devised and sessions began 
in early October. “Each programme was 

designed to suit all participants from differ-
ent backgrounds and most of the lectures 
were practical,” says Moosa.

This represents a departure for Iraq, says 
Ali Hadawa, principal of Southend Adult 
Community College, on the east coast of 
England, who grew up there. He was pre-
viously vice-principal at Greenwich and 
has been playing a key role in an initiative 
by nine United Kingdom colleges, with the 
support of the Association of Colleges and 
the British Council, to help Iraq’s war dam-
aged education system.

For the past two years, college heads and 
managers from Iraq have been coming to 
the UK to spend up to six weeks shadowing 
their counterparts in the nine institutions 
and decide what ideas they might like to 
take home.

There is no further education system (as 
opposed to school and universities) as such 
in Iraq, Hadawa explains. The closest equiv-
alents are technical institutes and technical 
colleges, which are part of the higher educa-
tion sector.

Young people leave school at 18 and, 
depending on their results, progress to uni-

versity, to technical college — where they can 
get degrees in technical/vocational subjects 
such as air conditioning or car mechanics 
— or to a technical institute to pursue voca-
tional courses to a sub-degree level.

“It doesn’t have the complexities of the 
UK system,” Hadawa says. In particular, it 
doesn’t have a tradition of giving adults a 
second chance.

“These colleges are for 18-year-olds. The 
problem is that men in their 30s and 40s 
are coming out of the military and, in the 
absence of anything else, they can get into 
trouble,” says Hadawa. The Iraqis see the 
value in the lifelong learning ethos of the 
UK system and its acceptance of all-comers, 
irrespective of prior attainment.

There were 57 people on the first Najaf 
programme, 10 to 15 per course.

The institute paid their transport and 
provided each trainee with a bag of tools. 
On November 6, Moosa says, they gradu-
ated at a celebration attended by the mayor 
of Najaf. “The institute plans to add new 
courses such as carpentry, sewing, TV main-
tenance and computers,” he adds. — ©  
Guardian News & Media Ltd 2007

Training Iraqis for peace

Dean of rock’n’roll

Lou Reed (left) once complained about a review he had received from Robert 
Christgau (right) in the American magazine Village Voice



16 

 February 2007 theTeacher



Confidence 
in the 
classroom
The popular Juta range 
of textbooks for 
Grades 10–12 
provide a sound 
approach to a range 
of FET subjects, from 
the world of science 
to the wonders of 
language.

Experienced teachers 
and specialists who 
enjoy sharing their 
knowledge have 
contributed 
material that 
ensures successful 
learning. 

There is a strong 
focus on issues that 
learners can identify 
with, while teachers 
can rely on 
comprehensive 
support. 

The Juta range of 
FET textbooks:

• Are written from 
a stimulating, 
dynamic
perspective

• Feature attractive 
layouts, graphics, 
cartoon narratives 
and diagrams

• Suggest 
issue-based 
activities, practical 
fieldwork and 
developmental 
tasks to add to 
the learning 
experience

• Invite learners to 
become informed 
and responsible 
role-players in 
natural, social, 
creative and 
business
environments

• Contribute to 
learners’ career 
paths

• Have been 
developed in 
accordance with 
the NCS

The popular Juta range 

approach to a range 
of FET subjects, from 
the world of science 

Experienced teachers 
and specialists who 

The popular Juta range 

and specialists who 
enjoy sharing their 

the world of science 

Experienced teachers 
and specialists who 
Experienced teachers Experienced teachers 

ensures successful 

focus on issues that 
learners can identify 
with, while teachers 
learners can identify 
with, while teachers 

• Are written from 

• Feature attractive 
layouts, graphics, 
cartoon narratives 

• Are written from • Are written from 

• Feature attractive 
layouts, graphics, 
cartoon narratives cartoon narratives cartoon narratives 

activities, practical activities, practical 

• Invite learners to 
become informed 
and responsible 

activities, practical 

become informed become informed become informed 

learners’ career 

accordance with accordance with 

Learn with confidence

accordance with 
the NCS
accordance with accordance with 
the NCS

Our nation’s education is our commitment
www.nasou-viaafrika.com
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Hooked 
by the 
Pongola

F
ishing. Even the word smacks 
of something men do, like golf, 
to ensure a few precious hours 
away from wives and girlfriends, 
or provide an excuse for a week-

end away with the lads. It isn’t something 
immediately attractive to those who haven’t 
tried it. 

But how about this? A short-break destina-
tion in South Africa, with pristine bushveld 
packed with game, a 13 276ha dam packed 
with tiger fish and affordable to boot. 

Where? Pongola, that’s where.
Yes, Pongola, in the far northern reaches 

of KwaZulu-Natal, on the border with 
Swaziland and the shores of Lake Jozini — 
otherwise known as Pongolapoort Dam. 

The Pongola Game Reserve is nestled on 
the dam’s southerly shores, overlooking the 
rail bridge that crosses the mouth of the 
Pongola River as it enters the huge, man-
made expanse of water.

The reserve occupies part of an area that 
was declared a game reserve in 1894 by Paul 
Kruger. It is owned and run by the Land-
man family, who came to Africa in 1744.

It’s a beautiful swathe of land, with moun-
tains, hills and spectacular views of the river 
and the lake. Game is plentiful, with every-
thing except lion to look out for. 

When it comes to accommodation, guests 
are spoilt for choice. There are six lodges on 
the reserve and two modes of accommoda-
tion — self-catering (bring your own food 
and cook it yourself) or fully-catered (don’t 
lift a finger, it’s all taken care of). The larg-
est of the lodges are the 24-bed Mpalane 
(self-catering) and Nkwazi (fully-catered). 

There’s lots to do on the reserve, from 
game drives, game cruises, canoeing and 
hiking trails to birding, tracking rhino and 
visiting an elephant-monitoring project, 
among other things. Breakfast, lunch or 
sundowner cruises are available on the 
reserve’s Fish Eagle Safari Boat.

Rhino tracking is interesting. You are 
taken out in a game-viewing vehicle with 
a researcher to learn about telemetry and 
radio-tracking while trying to find one of 
the collared white rhino on the reserve. 
Along the way you get to see some of the 
fauna and flora which make this part of 
KwaZulu-Natal the breathtakingly beautiful 
area it is. The cost is about R150 per person 
for a full morning or afternoon.

And then, of course, there’s the fish-
ing. Believe me when I say that, until very 
recently, I would never have thought fishing 
a suitable pastime, and would certainly not 
have gone out of my way to do it.

Then I caught my first tiger fish, and 
everything changed. Fishing is all about 
possibility — what might happen — and 
that’s the thrill, waiting for the next big bite. 
And when it comes to tigers, they do indeed 
bite big. 

Landing a tiger is a challenge. They have 
bony plates in their upper jaw, meaning you 
have to strike hard and fast to hook them, 
and once they’re on the line they fight like 
mad to free themselves. I’ve lost more tigers 
than I’ve landed, but there’s something 
addictive about hauling this incredible fish 
out of the water, weighing it, posing for the 
photographic record of your catch and then 
letting it go again.

Fishing charters are available at Pongola 
Game Reserve on request, but most guests 
go the normal route of organising a fishing 
trip through their lodge. The boats can be 
hired out, with the price including a skipper 
and a tank of fuel per day. 

Three-seater boats cost about R400 for 
half a day, and R600 for a full day. A six-
seater boat will set you back about R500 
for half a day and R750 for a full day. Fish-
ing tackle can be hired from R40 per rod 
per day.

Try it once and I guarantee you’ll be 
hooked!

• Mpalane has six en-suite 
self-contained rondavels 
and six en-suite bedrooms 
in the main lodge build-
ing, which has a lounge 
with DStv, bar and fully 
equipped kitchen. There’s 
also a boma with braai and 
gas cooking facilities and a 
swimming pool in which to 
cool off after a hot day in the 
bush. It’s booked exclusively 
to one group at a time, mak-
ing a great getaway for large 
groups of friends and fami-
lies. Rates are in the region 
of R180 per adult and R95 
per child.
• Nkwazi is positioned on 
a cliff overlooking the dam 
and surrounding savannah. 
Twelve en-suite chalets, all 
air-conditioned, are beauti-
fully turned-out with mini-
bars, tea and coffee-making 
facilities and private stoeps. 
There’s a central lounge, 
bar and dining area, boma 
and pool. The rate, R525 per 
adult per night and R300 
per child, includes dinner, 
bed and breakfast/brunch, 
tea and coffee. 
• Inyati self-catering lodge 

accommodates six people 
and is booked out to one 
group at a time. It has three 
en-suite chalets, its own 
pool, communal social area 
with lounge, kitchen, braai 
facilities and lapa. Rates are 
R230 per person per night, 
with a minimum daily rate 
of R920 per day. Children 
under the age of 12 are not 
allowed.
• Mhlozi and Sondaba 
self-catering bush camps 
sleep 16 and 12 people 
respectively and are booked 
out on a group basis, along 
the same lines as Inyati. 
Their rates are R175 per 
person per night (minimum 
R1 450 per day), and R145 
per person per night.
• Mvubu lodge is set on a 
hill overlooking the Pon-
gola River and features 
luxury accommodation for 
20 people in individual air-
conditioned thatched cha-
lets with en-suite facilities 
and private stoeps with a 
view of the river. Mvubu’s 
rates are R585 per adult per 
night, again with children 
under 12 not allowed.

Sharon van Wyk went 
fishing in the Pongola 
Reserve, a place of 
idyllic beauty

Where to stay: 
choice lodges

Getting there
By road the reserve is 450km from 
Jo’burg and 350km from Durban. 
From Jo’burg, take the N4 past 
Witbank and Middelburg, take a 
right on to the N11 to Ermelo, then 
the N2 through Piet Retief all the 
way to Pongola. Continue through 
the town of Pongola on the N2 
for about 30kms  —  the reserve is 
signposted from Pongola.

For info on the reserve, its lodges 
and to confirm rates, go to www.
pongolagamereserve.co.za or call 
034  435 1123.
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Casting off (above); the tiger fish (below). Photographs: Sharon van Wyk

A lodge overlooking the Pongola River. Photograph: Sharon van Wyk
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British, Surinamese, Ghanaian and 
Jamaican inventors. It is, however, 
surprising that only four women 
feature across both books. Despite 
this gender slip, the spread across 
time and continents is impressive, 
affording the young reader ample 
challenge to racist beliefs that blacks 
are limited.

Last, a gentle critique of the 
downplaying in these fine books of 
their obvious rationale. Beyond the 
strident choice of subject, race is 
downplayed. Opportunities are 
missed through this. The discourse 
on race has advanced to a point 
where awareness exercises are now 
incomplete.  An example:  one 
inventor, we are told, used hair-
straightening cream to pass as an 
indigenous Canadian Indian, so 
that he might be taken more seri-
ously by businessmen. Racism is 
neither identified nor interrogated. 
In fact, the word isn’t found in the 
glossary. Despite this, my heart 
leapt when I saw these long-
awaited books, and they are filled 
with useful stories. I eagerly await 
Books 3, 4 and more.
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Grades 10-12

Grades 4-7Grades 7-12Grades 7-9

Grades 4-9

Customer Services (021) 532 6000
www.mml.co.za

SUCCEED with LONGMAN Dictionaries!

NEW

Boost your school fund with our unique 
dictionary offer. All these Longman
dictionaries now available to schools at 
special prices

For more information contact 
Customer Services on (021) 532 6000

Offer ends 31 March 2007

Rob McLeod reviews
BLACK SCIENTISTS AND INVENTORS 
by Ava Henry and Michael Williams 
(BIS Publications) 

 

A
nyone know who Gar-
rett Morgan was? How 
about Jan Ernst Mat-
zeliger or Ron Headley? 
My guess is, like me, 

you’ve never heard of them, much 
less know what these black scien-
tists and inventors contributed to 
the world. 

Yet, worldwide, on the roads we 
travel daily, most of us benefit from 
the three-colour electric traffic light 
system invented by Morgan. Inci-
dentally, he also came up with a gas 
mask that is still used by firemen 
and miners. It ultimately came to be 
supplied to United States soldiers in 
World War I, and saved many lives.

Headley, who played cricket for 
England, invented, patented and 
now markets his Ecocharger. This 
simple and cheap device cleans die-
sel engine emissions and avoids the 
need for the much more expensive 
catalytic converter.

Matzeliger (1852 to 1889) invented 
the shoe lasting machine. Appar-
ently, the most difficult part of shoe-
making by hand is attaching the 
upper and lower parts of the shoe. 
He took just three years to design a 
machine from scrap metal that did 
this perfectly. At the time, an experi-
enced person was able to finish only 
50 pairs of shoes in a day, while Mat-
zeliger’s machine was capable of 
doing 700.

These two little A4 soft-cover books 
with the same title are clearly 
intended as textbooks. Certainly, 
they’d be equally valuable on South-

ern African school library 
shelves.  Both are easy to 
absorb and use, designed 
as they are with full con-
tents pages, user guides, 
illustrated biographies (19 
in all) and text-related 
questions.

While these books are 
just more than 30 pages 
each, once opened they 
surprise one with how 
much is packed between 
the covers. Each story is 
followed by several ques-
tions, with all the answers 
appearing later in the book. In addi-
tion, there are extra questions meant 
to extend some learners. I would 
have preferred that the questions 
varied to include a few higher-order 
questions. Too often, these have the 
feel of an English comprehension 
test rather than an exploration of 
the equal value of black people and 
the social struggles they still face. 
Furthermore, space is made for 
research and project assignments 
for every biography. While a few of 
these have no apparent link with the 
inventor/scientist next to them, they 
are nonetheless all interesting. 

The books are also well supported 
by exhaustive glossaries, timelines, a 
bibliography for further reading 
(same for both books) and even an 
internet site with additional ques-
tions to support learning. It’s a won-
der more local textbook publishers 
have not cottoned on to this paper-
saving and, thus, cost-saving device. 
Noam Chomsky used it to great effect 
in his 2003 Understanding Power, 
from which one is directed to a web-
site housing more than 500 pages of 

provocative footnotes.
Typically, timelines in 

children’s books provide 
no new information and 
end up simply as gratuitous fillers. 
Those in these two books are differ-
ent for each volume: Book 1 has a 
two-page 1731 to 1932 timeline, and 
Book 2 has one spanning the years 
between 2980 BC and 1999. Given 
the books’ agenda of fore-fronting 
the importance of black scientists 
across the centuries, I would have 
expected a timeline including major 
socio-political and economic events, 
judiciously chosen to ground black 
history in all history. This avoids the 
ghettoising of these stories into a 
separate, therefore subtly inferior, 
history.

The bibliographies, while an inter-
esting inclusion for further study, 
are largely relevant to US history 
and culture only, and are likely to be 
unavailable to students here. Of far 
more use would have been reference 
to the comprehensive New Africa 
Books/United Nations-sponsored 
histories of African culture, science 
and politics, intended for school 
libraries during the previous educa-
tion minister’s tenure.

The range of figures is impressive. 
There are Canadian as well as African-
American scientists, Caribbean, 

BOOKS

History’s black 
achievers
Two new books provide insight into 
the lives of lesser-known scientists 
and inventors through the ages

Rob McLeod reviews
MULTILINGUAL ILLUSTRATED 
DICTIONARY by John Bennett and 
Nthuseng Tsoeu (Pharos/Juta Gariep)

Ever wondered what a micro-
light is in Sepedi, or a whisk 
in isiXhosa? It surprised me 

just how absorbing this dictionary 
is. Once I understood what was on 
offer, I was repeatedly drawn to refer 
to it for many different questions. 

Its 12 topic chapters range widely 
from “My body” and “Family and 
friends” to “Transport”, “Commu-
nication” and “South Africa”. Each 
roughly 30-page section is in turn 
divided into 20 sub-sections. For 
example, “Economy” splits into 
Town centre, Market, Spaza shop, 
Shopping centre, Supermarket, 
Bank, At the office, Hotel, et cetera. 

Each page is packed with words 
for the objects or actions shown. 
Each word is labelled in seven South 
African languages, which are colour 
coded. Chapters end usefully with a 
section on phrases, which stretches 
one beyond the vocab but avoids 
tricky grammar. What is amiss 
though is pronunciation assistance. 
Not all official languages feature, 
but perhaps demographics deter-
mined this choice. 

User friendliness extends to 
handy size and a comprehensive 
language-separated index. Perhaps 
high-quality paper contributed to 
the cost and heavy feel, but excellent 
illustrations and colour printing 
may excuse this. This is a carefully 
considered and superbly illustrated 
school reference book that will 
answer many a query.

A whisk by 
every other 
name

end up simply as gratuitous fillers. 

The spread across 
time and continents 
is impressive
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Banking to suit your lifestyle
We offer transactional accounts designed for your lifestyle. You have the choice between a savings account 
and a current account.

Savings account – E Plan
If convenience is important to you, then E Plan is the account for you. It is the ideal account for you if you 
have a monthly income of under R5 000 a month and want the flexibility to save money as well as make 
payments out of the same account.

Your E Plan ATM card is also a debit card and can be used to pay for purchases at stores displaying the 
Maestro sign. You may even draw cash at some of these stores.

Current account
Your current account provides you with a range of banking solutions to make your life easier. Our current 
accounts give you access to:

• MasterCard Cheque and Credit cards

• Maestro debit card

• An overdraft*

• A personal loan

• A garage card*

• A chequebook

• Subscription-free telephone and cellphone banking

• Choice of pricing options to make money management easier

• Access to 

     — Our AutoBank network

     — Internet banking

     — Home loans*

     — Vehicle finance*

* Subject to credit approval

For more information on our products and services, visit any Standard Bank branch, 
www.standardbank.co.za or call 0860 123 456.

Authorised financial services provider 
The Standard Bank of South Africa Limited (Reg. No. 1962/000738/06)  SBSA  307315-07/06

307315 Current Acc 20x4.indd   1 7/28/06   11:49:40 AM

Get fraud wise
Maya Fisher-French highlights some of 
the latest scams and what you should do 
to avoid becoming a victim

Cellphone users fall prey to fraudsters through illegal SIM swaps.  
Photograph: Lisa Skinner

SCHOOL TIMETABLE 
PROBLEMS?

Need to create or change your timetable in a hurry?

Save yourself hours of work and pain by using 
Dr. Samuelson’s Timetable program on your PC.

Suitable for all schools and college this program is:
• FAST
• RELIABLE
• SO USER-FRIENDLY that even first-time users 

find creating a timetable a simple and quickly 
achieved task.

•       USED BY OVER 900 SCHOOLS

WANT TO KNOW MORE?

CONTACT
Fazal at Fazram Computers
ONE STOP SCHOOL SHOP

Tel (011) 814-8575,  Fax: (011) 814-8705,  
Cell 082-850-9384

OR
George at TeachSmartSystems 

Tel/Fax (011) 462-2255,  Cell 083-200-3356
Teacher advert

C
riminals are becoming 
more sophist icated 
each day as interna-
tional syndicates team 
up with local criminals 

to obtain personal information from 
unsuspecting people and use this to 
access your bank accounts and even 
access credit in your name.

As consumers we need to stay 
vigilant and protect our informa-
tion. These are some of the latest 
scams that banks are warning  
customers about.

Cellphone banking 
fraud
According to Absa, the latest scam 
devised by fraudsters entails phoning 
customers to advise them that they 
have won extra airtime from a cell-
phone operator. The customers are 
then asked to supply the last dialled 
number on their phone to authen-
ticate their identity. This number is 
then used to do an illegal SIM swap 
with the operator. Fraudsters are 
thus able to receive all of the custom-
er’s calls and SMSs. Customers’ cell-
phones will stop functioning a few 
minutes after receiving the phone call, 
following the illegal SIM swap. You 
need to contact your cellphone opera-
tor immediately if a cellphone ceases 
to work to ascertain whether an ille-
gal SIM swap has been performed. It 
is also important to phone your bank 
to ensure that any cellphone-related 
security measures on their accounts 
are not compromised. 

Internet banking
Phising is when the criminal sends an 
email to you claiming to be your bank. 
The heading usually says things like 
“Urgent: bank account suspended” 
to make you panic and react. They 
usually ask you to provide them with 
your banking details and passwords 
in order to update their database. 
The message from the banks is that 
they would never request personal 

information by email and never,  
ever require you to divulge your  
secret PIN.

Banks have also introduced protec-
tion measures that notify you when 
your internet account is accessed 
and require further one-off pass-
words when making changes to your 
account. It is important to make 
sure you are registered for these 
services. You should also change 
your password often and don’t use 
obvious passwords such as your 
date of birth or spouse’s name. All 
the banks warn against using public 
computers such as internet cafes to 
do internet banking. Make sure that 
your home computer has sufficient 
security such as anti-spyware and 
anti-virus software installed. Crimi-
nals have ways of downloading 
spyware onto your computer that 
can capture personal data. For this 
reason never open an attachment 
from someone you don’t know. Absa 
says it is important to read the secu-
rity information published on your 
bank’s website regularly.

Refund scams
Absa has also warned about another 
fraud on the increase called a refund 
scam. This scam sees fraudsters 
deposit worthless cheques into the 
accounts of selected victims, who 
then receive a fax letter claiming 
to be from a large corporation. The 
letter is written on what appears to 
be an official letterhead and states 
that a deposit has mistakenly been 
paid into the respective customer’s 
account. The letter then requests 
an immediate refund and provides 
a bank account number, purport-
edly in the name of the corporation, 
into which the cash must be trans-
ferred. Pressure is then placed on 
the victim to immediately attend to 
the transfer of the funds that were 
“mistakenly deposited” into his/her 
account. Refunds are requested to 
be made electronically by transfer-

ring from the victim’s account to 
the perpetrator’s account — usually 
via internet banking. When check-
ing the targeted bank account, it 
is confirmed that a deposit has 
indeed been made. The customer 
often assumes that a genuine mis-
take has been made and refunds the 
deposit. Only later, when the depos-
ited cheque fails to clear and the 
“refund” has been made, is it obvi-
ous that fraud has been committed. 

Absa says that customers should 

wait for all cheque deposits to first be 
cleared before making any payment 
against such a deposit, especially if the 
person who requested such a refund 
is not known to you. Verify the source 
of the deposit with your bank. Often 
victims are advised that the deposit 
to their account was cash when, in 
fact, it was a cheque deposit. 

Cheque fraud
Cheque fraud is the most common 
way for criminals to access your 

funds. When writing out a cheque do 
it in such a way that it is difficult to 
alter. For example, don’t leave large 
spaces between words and draw a 
line through any unused space to 
ensure that nothing can be added 
to the cheque. Write the amount of 
the cheque in the space immediately 
after “The sum of” and write the 
amount in figures as close to the “R” 
as possible. Do not make any correc-
tions to the cheque, it is best to can-
cel it and write out another one.

Also protect your chequebook by 
keeping it and your statements in a 
secure place. Absa warns to never sign 
a blank cheque and to report a lost 
or stolen cheque immediately. Also 
check your statements every month 
and do a reconciliation. It is best  
to collect your chequebook yourself 
from the bank.

What many people may not know 
is that cheques where the words 
“Or Bearer” are not crossed out are 
as good as cash and can be cashed 
by anyone who presents it even if it 
was made out to a person or com-
pany. Two lines with the words 
“not negotiable”or “not transfer-
able” written between them means 
the cheque cannot be cashed but 
has to be deposited into a bank 
account. Absa also warns not to 
send cheques by post unless it is a 
registered letter.



A
bout 25 000 public 
schools opened their 
doors to 12-mil l ion 
pupils last month, with 
apparent lack of drama. 

But this should not lull South Afri-
cans into assuming they are in for a 
quiet school year. 

Two time bombs are ticking 
below the surface: threats by some 
education bureaucracies against 
“under-performing” schools; and 
complications that could arise from 
government moves towards free 
schooling for poor learners.

Immediately after matric results 
were released in December, three 
provinces announced drastic mea-
sures against schools that achieved 
very low pass rates. Gauteng said 

it would close about 200 schools; 
North West that principals of such 
schools would be fired; and the 
Eastern Cape that some principals 
would lose performance bonuses.

Gauteng has since had second 
thoughts; its Education Minis-
ter, Angie Motshekga, announced 
recently that the province could 
not suddenly find places for about 
200 000 pupils cast adrift by school 
closures. One wonders if someone 
had a quiet word with her about 
the steps the Schools Act prescribes 
in closing a school — which she 
had apparently overlooked.

The three cases suggest official-
dom has run out of ideas. Given the 
national education department’s 
estimates of a shortage of 44 700 
classrooms, the school closure 
threat hints at official gung-ho, and 
even desperation, rather than con-
structive thought about the com-
plex matter of improving school 
performance.

It is unclear if the North West 

and Eastern Cape will act on their 
threats. But there too, the think-
ing is sterile. Principals are merely 
one — albeit important — compo-
nent of school performance. Much 
lies beyond their control, includ-
ing the qualifications of their staff, 
supply of textbooks, resources the 
provinces provide and support they 
receive from district offices.

The noises made by the three prov-
inces should sound alarm bells — 
the last thing the education system  
needs is a worsening of tensions 
between bureaucracies and schools. 
And, as national Education Minister 
Naledi Pandor made clear last year, 
provincial departments need plenty 
of introspection about their own 
performances.

But it is the impact of state financ-
ing policies on schools, pupils and 
parents that looks set to dominate 
the education year. The government 
will extend the number of “no fee” 
schools to include 40% of pupils this 
year, and has tightened exemption 

policies for the 60% at schools that 
charge fees.

These welcome moves are still in 
their infancy, but there are signs 
that they could entrench the most 
worrying gap in the education 
system — between the rich and 
the poor. 

There is little or no monitor-
ing of implementation of the fee-
exemption policy, so we do not 
know whether better-off schools are 
becoming less accessible to poorer 
pupils. The vast majority of pupils 
attend poorly resourced schools, and 
it is there that one would expect the 
no-fee policy to have most effect. 

Yet some educationists have 
questioned whether these schools 
will be better off financially. Will 
the money they receive from the 
provinces in lieu of fees exceed their 
previous fee income, even though 
this was low and many parents could 
not pay anyway? 

Another twist to the complexities 
of education financing concerns 

high-performing, well-resourced 
schools. Many of these pay from their 
own resources for extra teachers, 
reducing class numbers. 

But because there is no policy 
to compensate schools for fees 
exemptions they grant, those who 
take seriously the goals of access 
and equity, and admit large num-
bers of pupils exempted from fees, 
risk reducing their own resources 
and effectiveness. South Africa 
cannot afford to damage the few 
quality schools we have.

Overall, we have seen a smooth 
launch to the school year, without 
cost-related problems that have 
plagued the system. There are — as 
yet — no reports of pupils illegally 
excluded from schools for non-
payment of fees. 

But 2007 will be the year in which 
we can start to assess whether the 
government’s funding policies 
are making significant inroads 
into the inequities inherited from 
apartheid.

Education’s ticking time bombs

The good, the bad and the unqualified

A
t this time of the year we 
believe that every shoul-
der is to the wheel and 
most of you have found 
your teaching rhythm 

after the holidays. Experts advise 
that the first days of school are the 
most crucial as they set the tone for 
the year ahead.

As always we are bringing you 
an edition packed with a variety 
of stories that will inform and 
empower. We lead with a story of 
an ambitious and pioneering ini-
tiative by Microsoft South Africa, 
which involves the installation of 

software that will enable people to 
access computers in their own lan-
guages. This means more people 
who cannot read English or Afri-
kaans will now be able to become 
part of the growing ICT community.

We also carry a story about the 
perennial problem of illegal colleges. 
These colleges use the legal gaps 
within the current regulation to dupe 
ill-informed and vulnerable parents 
out of their hard-earned money.

Although we do not nail a specific 
college, we do raise the point that 
many have been highlighted in the 
past. One point being that the edu-
cation authorities must tighten laws 
and regulations to deny unscrupu-
lous providers a space to continue 
with their devious activities. 

The regulations that education 
authorities claim to have, proved 

ineffective in this regard.
We are,  however,  heartened 

by the news that from next year 
things will change for the better, 
as the department of education is 
to introduce stricter rules for the 
providers.

We are waiting with interest to 
see how this will pan out. We sup-
port the view that the department, 
as the chief custodian, must be seen 
to be merciless in dealing with ele-
ments that deliberately set up these 
dubious schools as instruments to 
enrich themselves.

According to the department, its 
personnel data for last year indi-
cates that about 8% of teachers in 
South Africa have inappropriate 
qualifications. In 2002, when the 
National Professional Diploma 
in Education was introduced, the 

department was working with a 
figure of 87 000 under/unqualified 
teachers. Statistics now indicate 
that the number is down to 30 000.

While the department is assist-
ing under/unqualified teachers by 
funding programmes that allow 
them to upgrade their skills, it is 
up to these teachers to apply and 
be admitted to these programmes, 
which the department says are 
widely advertised by the provincial 
departments of education. 

It is clear that the education sys-
tem needs qualified teachers who 
are equipped to teach the new cur-
riculum. While we recognise the 
immense contribution that all teach-
ers make to education, we believe 
that under/unqualified teachers 
who are opposed to upgrading their 
qualifications are doing themselves 

a disservice. Acquiring a recognised 
teaching certificate or diploma 
could mean permanent employ-
ment and the benefits that go with 
it. It further brings with it a sense 
of empowerment in terms of gain-
ing an understanding and context to 
what and how they are teaching.

The department says that given 
the investment it has made to assist 
under/unqualified teachers, it may 
need to put in place regulations 
that enable it to bring an end to the 
employment of unqualified teachers 
for unlimited periods so that these 
numbers do not keep growing. 

This view is in the light of the depart-
ment investing in measures to attract 
new teachers into the profession.

The employment of under/unqual-
ified teachers could in the future, 
come under the spotlight.
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Don’t expect a 
quiet school year 
ahead, warns 
David Macfarlane

Grade one learners from Klipvalley Primary School in Soweto attend their first lesson of the year. Photograph: Oupa Nkosi
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Take action 
against 
greedy 
principals

is this or that”, but the truth of the 
matter is that this policy has also 
been responsible for the increase of 
violence at our schools.  

Another evil spin-off of the reso-
lution is that not only does it cause 
violence, but it is also the cause of 
instability in neighbouring schools. 
Greedy principals use cunning 
means to attract pupils to their 
schools. Nowadays no transfer cards 
are requested as some principals 
quietly register new pupils. 

The migration of pupils results in 
teachers being declared in excess at 
affected schools. Often, important 
management members have to be 
shed before ordinary educators are 
declared in excess. Furthermore, 
the salaries of principals and their 
deputies at affected schools become 
threatened. 

The education of our learners is 
another casualty of this greed. It has 
been observed in the Midlands area 
that some primary school principals 
have shed their grade O learners to 
make space for the incoming pupils 
from other schools because grade O 
has no weighting in such schools 
and therefore will not secure addi-
tional teachers. 

Note also that the decision to scrap 
Grade O classes is often a unilateral 
one as the parents are not consulted 
about these changes. Only a few par-
ents in the governing body who have 
a generally corrupt relationship 
with the school are informed.

Another observation I have made is 
that specialist classrooms are being 
dismantled and are now being used 
as ordinary classrooms to house new 
learners. This is occurring at a time 
when our curriculum demands the 
use of specialised classrooms for the 
effective teaching of learning areas 
such as natural science, technology 
and arts and culture. 

It often takes months to fill new 
posts and in the secondary schools 
the influx often leaves pupils with-
out proper teachers, as was the case 
in Limpopo. The minister and the 
union reps have agreed in an inter-
view on a radio station that one of 
the main causes in the high failure 
rate in last year’s matric examina-
tion was the movement of pupils 
and teachers to new schools. 

Why are pupils and teachers 
moving? It’s due to greedy princi-
pals who attract them at all costs 
through the exploitation of Resolu-
tion 3 of 2006. 

So we see that increasing the 
school roll has no educational ben-

I 
am deeply concerned about 
the violence that is erupt-
ing at our schools and I am 
of the strong opinion that 
the minister’s office, teacher 

unions and, in particular, greedy 
principals should be apportioned 
some of the blame. 

I have observed, and statistics may 
prove, that there has been a direct 
correlation between the increase in 
violence in schools and the imple-
mentation of Resolution 3 of 2006. 

The resolution talks about the new 
grading system of schools and how 
this impacts on principals’ salaries. 
Simply, it reads that the number 
of state-paid teachers on staff will 
determine the salary of principals. 

What has since been happening is 
that many principals have been sys-
tematically increasing the number 
of teachers on staff. 

The only way this could be done 
was to increase the number of pupils 
attending that school. Unfortu-
nately, many of these principals did 
not take into consideration the fact 
that the schools they have inherited 
were built in the apartheid era. They 
have small classrooms and tiny or 
no playing fields. 

Cramming pupils into tiny spaces 
is often a recipe for disaster. His-
tory has shown that many wars have 
been fought over land issues, and 
this limitation of space at schools 
can lead to turf wars and often seri-
ous conflicts. The violence then 
spills outside the school, into the 
community, which in turn creates 
its own vicious cycle. 

The safety of all our learners is 
compromised in one way or another 
because Resolution 3 of 2006 is 
being exploited by greedy principals 
and the fact that the powers that be 
lack vision and have, in fact, passed 
policies that promote violence. 

The minister’s office and union 
reps will argue that “the rationale 

SMSs

LETTERS

I am living in a rural area and am a 
principal. Can't I get a car allow-

ance? It will be of great help.

I was working temporarily for about 
four months after I graduated 

in 2003. I was not paid for the four 
months. I tried everything, but noth-
ing has helped. Can you please help?
Editor: This is unacceptable. We 
will investigate. 

I am looking for a transfer to Port 
Shepstone and its surroundings. I 

teach English for grades 10 to 12 and 

the Teacher has been receiving 
comments, messages and news 
tips via SMS. The SMS, or short 
message service, as you all 
know, has become a popular 
South African pastime. Since the 
thumb appears to have become 
a more powerful communication 
tool than the pen, we decided 
to introduce a new section to 
accommodate your messages. 
Please SMS your comments on 
articles in the Teacher and views 
on education to 083 2299 011. 
Please note that the Teacher will 
not reply to “call back” messages 
and also cannot reply to each 
SMS individually, but where 
possible will publish replies.

Tech 09, have BPaed with NS, HSS 
and economics as well as manage-
ment science.
Editor: Interested parties who 
would like to get in touch with this 
teacher can contact the Teacher.

I am a teacher in North West 
province, Kgetleng River area, in 

Madikwe. I am looking for a cross-
transfer to Brits, Mabopane, Gau-
teng, Mpumalanga or Limpopo. I 
am presently teaching EMS, NS, AC 
and FAL in primary school. 
Editor: Interested parties who 
would like to get in touch with this 
teacher can contact the Teacher.

It’s a waste to become a teacher 
now. We are demotivated. Our 

clerk has a month's typing certifi-
cate while I have BPaed and an hon-
ours degree, but we earn almost the 
same.

I am addicted to the Teacher and 
I'd like to share my experience 

with those parents who believe that 
paying high school fees is a ticket to 
success for their kids. This is a very 
wrong perception. Through my days 
as a teacher, I have proved that ded-
ication and commitment can make 
learners succeed with a mere R100 a 
year. Do not waste your money; save 
it for higher education. There is a 
school next to you with hard work-
ing educators. Wish you would find 
one. 
Editor: Thank you for your inspi-
rational message.

 

When broadbanding  took 
place, post-level 2 did not 

get increases. The result: heads of 
deparment earn less than some level 
1 educators. We work much harder. 
Help!

Is your paper only for Sadtu mem-
bers? I ask this because only that 

union's ideas are reflected here. This 
really shows how biased you are. If 
yes, then I made a mistake by read-
ing the Teacher.
Editor: the Teacher is an inde-
pendent publication that reflects 
the views of all teachers' unions. 
There are many examples we can 
cite to illustrate this. It would be 
helpful if you could point out spe-
cific incidences where you think 
we have been biased so that we 
can address the matter.

I would like to transfer to Rusten-
burg or Brits. I am a head of 

department in the foundation phase. 
I am in Mafikeng central region, 
North West.
Editor: Interested parties who 
would like to get in touch with this 
teacher can contact the Teacher.

I would like to teach in Gauteng 
(township or rural). I am a pri-

mary school educator at a rural 
school in Zeerust in the North West. 
Editor: Interested parties who 
would like to get in touch with 
this teacher can contact the 
Teacher.

As a teacher, I'm worried about 
the housing allowance. If you 

are married to another teacher, it 
doesn't mean that you must not 
enjoy benefits as a civil servant. 
How come we have two different 
personnel numbers and render two 
different services, but we are treated 
as one and are expected to share one 
allowance? That means, if it is R374, 
it is R187 each. This is really unfair. 
Every civil servant must enjoy his or 
her benefits because we all pay tax. 
Marriage has nothing to do with 
benefits. We must not suffer because 
we are married.  

Please try to solve the problems 
at farm schools: workload, rede-

ployment, where one educator deals 
with many grades and she is also a 
principal, too much paper work. 
How can our kids get quality educa-
tion in that situation? Please help!

Our school has had multigraded 
classes since 1983. Things are 

tough. We have learners from grade 
R to 7.

efits. The only beneficiaries of the 
improvement in school rolls are the 
principals. They blindly sacrifice all 
sound educational practices in their 
greed to earn more. 

The minister  of  educat ion, 
national negotiators and union 
representatives must concede that 
Resolution 3 of 2006 and Resolution 
6 of 2006 have been national disas-
ters. The negative impact of Resolu-
tion 6 of 2006 on middle managers’ 
salaries is highly unacceptable. 

Hiding behind the flawed ration-
ales of both these policies is indeed 
a sad state of affairs in education. 
We urge you, minister, to act now 
and act decisively. — IK Rajcoomar, 
middle management, Green Hill

I am a permanently employed 
female educator. I teach in a 

foundation phase. I have 15 years’ 
experience and am currently study-
ing for my BEd Honours. In 1999, 
I was redeployed from Richmond 
to Mahafana Primary in Ixopo. I 
am very frustrated and depressed 
because every Monday I go to work 
and every Friday I return to my 
family in Pine town, Mariannhill. I 
have already lost my husband — he 
was taken by another woman. I am 
scared I will lose my kids. My first 
born is six years old and has a heart 
problem. My second born is two 
years old and suffers from a chest 
disease. I stay with my mother, 
who is 75 years old. I need to work 
closer to home so that I can be with 
my family. If I could get a transfer, 
I would be glad. Please help. — TO 
Nene, Mariannhill
Editor: Interested parties who 
would like to get in touch with this 
teacher can contact the Teacher
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